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CHAPTER 1: THE NATIONAL STRATEGY OF LIFELONG LEARNING 

 

1.1. Current state of play  

1.1.1 The existence of a national lifelong learning strategy by the end of 2006 or the calendar for 

developing one, in case such a strategy does not exist  

Romania has not finished the development of a national integrated strategy for lifelong learning yet. 

Nevertheless, the decision-makers’ and experts’ interest in the development of a coherent national lifelong 

learning strategy has increased since the latest report was issued. In consequence, lifelong learning principles 

have been included as priorities in education, continuous training and employment policy documents. The 

National Development Plan 2007-2013 (NDP) and the Sectorial Operational Programme for the 

Development of Human Resourses (SOPDHR) are the main Romanian policy documents for attaining the 

benchmarks set in the Lisbon Agenda for education, training and employment. Some lifelong learning 

objectives are also explicitly found in sectorial strategic documents, such as: The National Employment 
Strategy 2004-2010 (MLSSF, 2004), The Short- and Medium-Term Strategy of Continous Training 2005-
2010 (MLSSF, NAE, MER, NCAT with support from the Sectorial Committees, 2005), The Ministry of 
Education and Research Strategic Guidelines for 2006-2008 (2005).  

 

1.1.2 Initiatives to change and complete the strategy in the future  

The current concerns about lifelong learning in Romania focus on completing a national integrated and 

coherent strategy for lifelong learning, a legitimate one, assumed by all stakeholders, including the social 

partners. In this context, following an initiative of the Ministry of Education and Research1, a work group 

was set up, which includes representatives of all ministries and social partners concerned and is responsible 

for coordinating the consultation activities conducted with a view to develop a national integrated and 

coherent strategy for lifelong learning. So far, the work group has already drawn up a draft national lifelong 

learning strategy, and debates and inter-institutional consultations are currently being run to complete the 

strategy.   

 

1.1.3 Obstacles to the development of a strategy  

The main obstacles which Romania faces in its effort to adopt an integrated and coherent lifelong learning 

strategy are: 

• the existence of a historical delay with regard to the provisions of the Lisbon Strategy, doubled by 

the insufficient development of a lifelong learning culture; 

• the lack of a systemic and coherent debate involving ministries, public institutions, civil society and 

businesses in the development, implementation and monitoring of lifelong learning policies; 

• the lack of global approaches in lifelong learning policies, which should consider the whole of an 

individual learning and training path and include in a unique vision both pre-school education, 

compulsory education and initial training, and the continuous adult education and training; 

• the gap, sometimes a significant one, between legal provisions on lifelong learning and their regional 

and local implementation; 

• lack of correspondence between the priorities of the education policy documents and the financial 

resources  allotted to their attainment; 

                                                 

1 Note no. 13198 (Minister Cabinet) of 21.12.2006 with refernce to the setting up of the National Council for Continuous Education and Training 

(NCCET) 
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• the little involvement  in the development and implementation of human resources development 

policies. 

 

1.2. Comprehensiveness, coherence and relevance   

Since the national lifelong learning strategy is currently under debate, we shall further refer to its draft2, 

provided by the inter-institutional work group. In addition, there will be references to some working 

documents of the Institute of Education Sciences related to the development of an integrated lifelong 

learning strategy3.  

1.2.1 The education levels and systems included in the strategy  

The draft of the strategy under debate is designed to offer an overview of lifelong learning issues for all 

components and levels of education and training, taking also into account non-fromal and informal education 

contexts. The draft strategy also takes into account educational aspects which traditionally have not been 

included on the lifelong learning agenda in Romania, such as: early education, education in family, education 

through mass-media, education for democratic citizenship, training in enterprises, initiation into ICT and 

developing language skills.  

1.2.2 Main challenges, including those related to the increase of the efficiency and equity of education and 

training systems, accompanied by methods to identify them (evidence base).  

These are the main challenges for lifelong learning in Romania, as identified in the draft strategy and in the 

working documents of the Institute of Education Sciences: 

Low rates of participation in lifelong learning among young people and adults  

Analyses carried out in recent years in relation with the participation of young people and adults in education 

and training show that Romania is among the last countries in Europe for such indicators as: participation of 

25-64 year olds in education and training, the early school-leaving rate, the share of 15 years olds with the 

lowest performance levels in basic skills. These analyses have been carried out each year, rigorously 

highliting the evolution of relevant indicators. The main documents on which these analyses are based are the 

following: 

� Starea învăţământului din România - 2006 (The Situation of Education in Romania – 2006), 
Ministry of Education and Research, 2006; 

� Dezvoltări recente în domeniul educaţiei şi ocupării în perspectiva ţintelor europene. Cazul 
României (Recent Developments in Education and Employment in relation to the European 
Benchmarks. Romania), The Institute of Education Sciences, 2006; 

� Ancheta Forţei de Muncă în Gospodării (Household Labour Force Statistical Survey), NIS, AMIGO 

2006; 

� Sectorial Operational Programme for the Development of Human Resources (Ministry of Labour, 

Social Solidarity and Family, 2006). 

 

Neglect of learning outside the institutional framework (non-formal and informal learning). As shown 

by the data provided by the National Council for Adult Training, at the end of 2006, Romania registered 

some important progress both in the number of centres for the assessement of adult skills, and the number of 

people who received certificates attesting their skills and competences (see section 2.2.). Nevertheless, the 

skills and competences aquired in non-formal and informal contexts have still little relevance in the context 

of formal education acquired in the education and training system. At the end of 2006, there were no 

                                                 

2 Landmarks for a national lifelong learning strategy, 2nd variant, The National Council for Continuous Education and Training  
3
 Reasons for an Integrated Lifelong Learning Strategy in Romania, Institute of Education Sciences, 2006, Lanmarks for an 

Integrated Lifelong Learning Strategy, Institute of Education Sciences, 2006 
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proposals for methodologies or tools to apply the recognition of non-fromal and informal competences in the 

initial education and training system as a transversal measure characterised by coherence and unity. 

Prevalence of traditional methodologies in the education system, which are centred more on teaching 

and less on learning. In 2006, there were no studies to define the teacher skills related to the use of 

pedagogical methods which stimulate the students’ ability to learn all life long. But relevant data on this 

matter were shown in the World’s Bank 2006 study, Studiul longitudinal de monitorizare şi evaluare a 
Proiectului pentru Învăţământul Rural 4 (Longitudinal Monitoring and Evaluation Study of the Rural 
Education Project), based on a systemic survey of a representative school sample from rural areas. 

According to the study, teachers show little ability to use interactive teaching and learning methods, and the 

largest share of learning activities focus on explanatory methods. Moreover, a large share of the students 

surveyed (44%) think that too many teachers lay emphasis on the exact reproduction of information taught.  

 

Significant differences in opportunities and educational resources between rural and urban areas. The 

report Starea învăţământului din Romania - 20065 (Situation of education in Romania – 2006) highlights 

important differences between residence areas for most of the evaluation indicators of the education system. 

The most concerning discrepancies are registered both with regard to the participation in education, and with 

regard to the students’ achievements at national examinations and the continuation of education at higher 

levels.  In rural areas, the problems related to the access to education are caused by few possibilities of 

physical access, precarious learning conditions, poverty, and relatively high costs of education (including 

basic education), which this community cannot afford.  

 

Differences in the education stock, given the limited access to education of those categories of the 

population which are socially excluded (extremely poor people, inmates, people with special needs, 

Roma population). Although in recent years there has been a decrease of the poverty risk for the entire 

population, some categories such as people with special needs
6
 or Roma ethnics

7
 still register high levels of 

this indicator.  These data were highlighted in several studies and surveys carried out by the Commission for 

the Fight against Poverty and the Promotion of Social Inclusion. Moreover, according to the CFPPSI reports 

for 2005, for these categories, the risk of poverty is associated with the level of education and employment 

(see Annex 1, table 5 and Annex 1, chart 1).  

Limited access to digital information and low-skilled population. According to a report8 of the 

Association for Information and Communication Technology, the growth of ICT consumption in 

Romania is expected to continue in all fields in the next years. An annual global study 

(WITSA/Global Insight) places Romania among the first 10 countries in point of ICT growth 

dynamics. Other recent inquiries9 also show that the number of personal computers and the number 

of Internet users have significantly increased in recent years.  

At the same time, the level of digital literacy, the accessibility and the relevance of contents for some target 

groups of the available ICT programmes are still problematic/ a problem.   

• The prospect of decrease in the number of population in Romania (by 11% until 2030, according 

to EU forecasts) and its consequences on the development and use of competences  

                                                 

4 Implementation of the methodology and tools for the monitoring and evaluation of the rural education project. Longitudinal (A 

Longitudinal Study), Ministry of Education and Research, The Management Unit of the Project for Rural Education, 2006 
5 Starea învăţământului din România – 2006 (The Situation of Education din România – 2006), Minsitry of Education and 

Research, 2006 
6 Drepturile persoanelor cu dizabilităţi intelectuale: accesul la educaţie si angajare in munca în România (Rights of People with 

Intellectual Disabilities: Access to Education and Employment in Romania, Open Society Institute, 2005 
7 Mărginean, I. (coord.) Condiţii sociale ale excluziunii copilului (Social Conditions for Child Exclusion), Romanian Academy, 

National Institute of Economic Research,   Institute for Research into the Quality of Life, 2004 
8 Baltac, V. Romania – un sector IT dinamic (Romania – A dynamic IT sector), The Romanian Association for Information and 

Communication Technology, 2005 
9 Maliţa, L. România bate cu timiditate la porţile Internetului (Romania is shyly knocking at the Internet door), in Social 

Information Science Magazine, year II, no. 4, 2005: 29-42 
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According to a study of the Statistical Office of the European Union (Eurostat), the population of Romania 

will constantly grow older by 2050, and the employed retired ratio will grow worse to more than twice the 

current level. In 2005, the dependency rate for people aged over 65 was 21% in Romania. The rate, which 

is defined as the ratio between the category of over 65 and the category of employees aged 16 – 64 will be 

51% in 2050. The number of people aged over 65 will represent almost 30% of the total population in the 

same year, compared to the current level of 15%. The total population of Romania will gradually decrease 

to 17,1 millions in 2050. 

 

1.2.3 Priorities for intervention and policy development with regard to these challenges  

 

The draft lifelong learning strategy recommends the following priorities: 

• Ensuring access to education and lifelong learning; 

• Extending learning to cover all fields of life; 

• Developing competences related to a knowledge economy and society; 

• Developing institutional capacity for lifelong learning.  

Following the process of consultaion with all stakeholders, these priorities are expected to be subject to some 

changes in the near future.  

1.3.  Main policy measures 

The draft national strategy drawn up by the inter-institutional work group provides for the following areas of 

action: 

Ensuring access to education and lifelong learning: 

• Implementing the national strategy of early education. 

• Including the “education and training” dimension in the national programmes for the elderly.   

• Encouraging the re-integration into the formal education system of early school leavers (“second 

chance” programmes, promoting informal learning; developing education programmes based on an 

alternative curriculum for “priority education areas”; setting up community lifelong learning centres 

at a local level); 

• Removing barriers to participation in continuous training for employed adults, especially for low-

skilled, people from isolated areas, elderly, people with disabilities; 

• Identifying, assessing and certifying competences acquired in non-formal and informal contexts with 

a view to assure “vertical” and “horizontal” mobility of the labour force; 

• Diversifying the organisation of learning, especially for adults with a low level of education and 

qualification; one of the measures considere refers to open and distance learning.   

 

Extending learning to cover all fields of life: 

• Encouraging participation in continuous training through measures at individual and institutional 

levels; 

• Strenghthening the educational role of family; 

• Strenghthening the educational and training role of holders of cultural values (cultural actors or 

cultural communities). 

• Encouraging the educational and training role of mass-media: 

• Promoting civic education and education for active, democratic citizenship through formal, non-

formal and informal learning. 

 

Developing competences related to a knowledge economy and society: 

• Increasing quality of basic education, stressing the ICT and key competences with a view to the 

integration in the „ digital economy”; promoting learning of at least two foreign languages; 

• Atracting public interest in lifelong learning and creating a culture of lifelong learning through 

media campaigns and public debate; 

• Developing information, guidance and counselling systems for lifelong learning; 
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• Encouraging e-learning – including the recognition of competences acquired through e-learning; 

• Strengthenting the education and training dimension of national programmes for disadvantaged, 

vulnerable or “risk” groups and communities. 

 

Developing institutional capacity for lifelong learning: 

• Developing quality assurance and management systems in the field of lifelong learning; 

• Increasing the quality of teacher training and trainer training from a lifelong learning perspective and 

for all life situations; 

• Identifying and developing national, regional and local learning networks: 

• Strengthenting the institutional capacity of the social partners – employers’ and employees’ 

organisations – for initiation and participation in the national lifelong learning programmes. 

1.4.  Development, implementation and dissemination of the strategy  

1.4.1 Coordination and consultaion mechanisms, ensuring participation of all key actors  

Following an initiative of the Ministry of Education and Research, the National Council for Continuous 

Education and Training was set up at the end of 2006, as an inter-institutional body responsible for drawing 

up the national lifelong learning strategy and coordinating the consultations with all stakeholders. The 

following institutions are represented in the National Council: the Ministry of Labour, Social Solidarity and 

Family, the Minsitry of Culture and Cults; the National Council for Adult Training; the National Centre for 

the Development of Technical and Vocational Education, the Agency for Qualifications and Partnership with 

the Economic and Social Environment, the National Agency for Employment, the UGIR 1903 Employer 

Union, CNSLR – Frăţia Union Federation, the National Union Block, “Cartel Alfa” National Union 

Federation. The members of the council meet regularly to draw up the final variant of the strategy.  

1.4.2 Implementation mechanisms, including promotion/dissemination activities.  

By the end of 2006, no activities to promote/disseminate the strategy were initiated.  



 

9 

CHAPTER 2: IMPLEMENTATION  OF TRANSVERSAL POLICY OBJECTIVES 

 

2.1 Development of national qualification systems and frameworks (in line with the European 

Qualification Framework) and removing obstacles between levels and systems 

In early 2005, the Romanian Government concluded a tripartite agreement with the national employer and 

employee organisations in order to promote a national and coherent framework of qualifications for the 

initial and continuous training. The agreement officially defines the institutional responsibilities specific to 

the development of such a framework, with the sectorial committees playing a very important role in the 

process.   

In the period considered in this report, new institutions were set up (for example, the National Council for 

Adult Training was established as National Authority for Qualifications10 or the establishment of the Agency 

for Qualifications in Higher Education and Partnership with the Economic and Social Environment), and the 

Sectorial Committees became operational and were directly involved in the validation of some qualifications.  

The external assistance programmes are providing important support to policy development. Such an 

example is the Investment in social partnership (2005 – 2008) Project, initiated by the British Council and 

NCDVTE in cooperation with NCAT, aiming at transferring British experience in order to support the 

establishment and development of sectorial committees. Other projects designed to strengthen the capacity of 

NCAT as National Authority for Qualifications are presented in chapter 3.4.5.  

This situation is reflected by the measures of the Sectorial Operational Programme for the Development of 

Human Resources meant to promote a competence-based lilelong learning model, and by the development 

and implementation of a national qualification framework in line with the European Qualifications 

Framework adopted at the Conference of the European Ministers of Education (Bergen, 2005). Therefore, 

there is an opportunity to converge current initiatives promoted by MER, MLSSF and NCAT.  

Another recent initiative is that of the Agency for Qualifications in Higher Education and Partnership with 

the Economic and Social Environment aiming to develop and test a tool kit for identifying competences and 

establishing methodological guidelines with a view to assure transparency in the implementation of the 

European Qualifications Framework through national frameworks11. 

At the end of 2005, Romania organised the national consultation process on the European Commission 

Working Document “Towards a European Qualification Framework for Lifelong Learning”. There were 112 

institutions that completed the EQF questionnnaire aut of which: 38 providers of vocational education and 

training (TVET schools, universities, centres for continuous vocational training), 33 institutions with 

responsibilities in the field of qualifications (County Agencies for Employment, County School 

Inspectorates), 15 representatives of businesses and employers, 13 county commissions for the authorisation 

of trening providers, 8 unions, 4 sectorial committees and 1 representative of other groups of interests.  

NCDVTE, that laid the basis for the development of the National Framework of Qualifications with 

assistance from Phare projects 2001-2003, has ensured ever since 2003 the European dimension of these 

project-based approaches to the EQF implementation: testing the European Commission proposal  on EQF in 

4 fields (the Leonardo da Vinci project - EQF Network Testing, with partners from France, Italy, Belgium, 

Spain, Poland, Great Britain); defining a European qualification “ International Trade Technician (the 

Leonardo da Vinci project - COMINTER- with partners from France, Italy, Greece, Holland, Portugal, 

Slovenia)”; drawing up a certificate supplement for a qualification in the hotel industry at European level  

(the Leonardo da Vinci project - BEATRIC- with partners from Italy, France, Irland, Germany, Holland, 

                                                 

10 NCAT is being reorganised to work as National Qualifications Authority. With Phare assitance, NCAT is running a series of 

activities desiged to develop the National Qualifications Framework: developing methodologies for occupational analysis, 

developing and validiating qualifications, certificating competences and qualifications, applying the methodologies to develop and 

update qualifications, developing and updating the National Register of Qualifications, establishing common principles and 

mechanisms for quality assurance in vocational training etc.  
11  More information about the project is available on the  ACPART (Agency for Qualifications in Higher Education and Partnership 

with the Economic and Social Environment) web site, www.apart.ro. 
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Slovenia). Considering that occupational and learning mobility is supported by the qualification framework , 

the ECVET transferable credits are a tool for the application of this objective. With a view to attain this 

European aim and to identify the most appropriate measures for Romania,  NCDVTE  participated in the 

ECVET Connexion (EAC 64/05) and ECVET Reflector (EAC 63/05), two activities launched by the 

European Commission.  

2.2. Identification and validation of non-fromal and informal learning  

According to the National Register of the Centres for the Assessment and Certification of Competences 

authorised by the National Council of Adult Training, there were 29 assesment centres with authorisation for 

66 qualifications/occupations working at the end of 2006. 4027 people received qualification certificates 

following an assessment carried out by the 182 experts certified by NCAT. These data show some significant 

progress compared to 2004, when there were only 9 assessment centres authorised for 25 

qualifications/occupations. 

2.3. Accessible lifelong guidance policies and systems 

The counselling system in Romania is made of three important networks: the education counselling 

services network, the employment services network and the youth services network. The counselling 

services are free of charge and accessible to a wide target group. The three networks are completed by 

initiatives in the non-governmental and private sectors.  

 

The main trend is to extend the network of counselling services for education at the same time with a 

centralisation of services. In consequence, the counselling services became available even in pre-school 

education
12

, and the number of offices operating under the county centres
13

 increased. The need for 

centralisation was determined by the increase in the number of offices and lead to the establishment of 

County Resource and Educational Assistance Centres (CREAC)
14

 as central institutions in charge with the 

management, coordination and evaluation of county centres and offices for psychological and pedagogical 

assistance and other associated centres
15

. 

 

Counselling and guidance have been given considerable attention in the national curriculum ever since 

1999, but it is only in the 2005-2006 school year that specific curricula for this discipline were put into 

place
16

. Later on, curricula were approved for all grades
17

 and have been applied from the 2006-2007 school 

year. In this context, became clear that an intensive training programme
18

 for all primary school teachers 

and class teachers is needed by the end of 2007.   

 

Regulations have been established with reference to the supervision and the awarding of practice 

licences
19

 for school counsellors. The counsellors, referred to as “psychologist teachers” in official 

documents, have been responsible for carrying out the psychological testing of teachers
20

 since 2005. 

                                                 

12 The new Rules of the County Resource and Educational Assistance Centres, which  also includes the framework rules of the 

centres for psychological and pedagogical, in OMER, no. 5418 of  08.11.2005, Annex 3 
13 For example, in Bucharest, in 2005, the numer of offices was almost three times higher compared to 2003. 
14 The Order No. 5418 of 08.11.2005 approves the Rules of the County/Bucharest Resource and Educational Assistance Centres and 

the framework rules for subornitated institutions.   
15 School Centres for Inclusive Education and inter-school centres and offices for students with speech disabilities.   
16 The curriculum for counselling and guidance for the 9th grade approved by OMER no. 3458/2004 and the curricula for 

counselling and guidance for the 9th and 10th grades at the schools of arts and crafts approved by OMER no. 3522/2004. 
17 The curricula for counselling and guidance for the 1st – 4th grades  and 5th – 8th grades (OMER no. 5286/2006); for the 9th – 

12th grades at general high-schools (OMER no. 5287/2006); for 9th – 10th grade sat the schools of arts and crafts, (OMER no. 

3552/2004); for the additional high-school year, the 11th grade (OMER no. 3872/2005); for the technological field of study, the 

11th and 12th grades, the direct qualification path, and the 12th and 13th grades for the progressive qualification path (OMER 

no. 3488/2006)   
18 Training primary school teachers and class teachers for applying the counselling and guidance curricula, OMER no. 5288/2006 
19 Law no. 213/2004 with regard to the profession of psychologist, the establishment, organisation and operation of the Romanian 

College of Psychologists.   
20 Annex 3 of the OMER no. 54/2005-The Framework Rules on the organisation and operation of psychological and pedagogical 

assistance centres and offices, articles 16 and 17. 
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Accreditation can also be obtained based on the certificate Global Career Development Facilitator – GCDF, 

an initiative implemented with the support of the counselling centre of the Polytechnics University of 

Bucharest. 

 

The implementation of the Bologna Process in Romania also raised awareness about the need to extend the 

counselling network in higher education and to set up career guidance and counselling centres “in order to 

support students in defining their own training path”21. Only some 20 university centres provided active 

counselling services for students
22

 in the period referred to. 

Information and counselling centres for youth were established in 2006 for the age group 14 – 35, within 

the County Youth Departments
23

. Pupils and students were the main target group of the counselling services 

provided by the Youth Information and Counselling Department - INFOTIN. The number of counsellors is 

still reduced compared to existing needs.  

Through the employment counselling network, NAE is running the “Counselling for People with 

Disabilities” programme (2004-2008) which has lead to the setting up of 8 pilot centres, every county being 

expected to have such a centre in the future. In 2005 – 2006, the World Bank’s project “Career Information 

and Guidance” allowed the creation of 100 new occupational profiles and the updating of another 250, the 

organisation of a training course to use these profiles and the establishment of web portal for the counsellors 

of the county agencies for employment. A centre for people with disabilities was set up in Bihor through a 

public-private partnership. There was a training course based on the five-step counselling method at national 

level. There were four job fairs (general, for graduates, for Roma ethnics, for socially marginalised people
24

) 

and a special job offer (for people working in textile industry). An extensive national programme “The 

Employment caravan” will be applied in 2007 in rural araeas and Roma communities. 

2.4. Measures to reinforce transnational mobility in all sectors, inclusively through the removal of  

administrative and legal obstacles barriers, the implementation of Europass or by the provision of financial 

or other support 

Romania has organised activities at national level to disseminate key information about the implementation 

of some Europass documents. Efforts focus on the general implementation of tools promoted by the 

European Commission through this programme and designed to ensure the transparency of qualifications. 

The activity of the National Agency for Community Programmes for Education and Training (NACPET)
25

 

includes, besides the implementation of the Integrated Lifelong Learning 2007 –2013 Programme, actions 

related to the implementation of the Europass Programme in Romania (The Europass National Centre).  

A legislative proposal on the harmonisation of Romanian legislation with the European directives on the 

recognition of professional qualifications is currently submitted to the ratification procedure. The Law 

no.200/2004, as changed and completed, requires the implementation of the Internal Market Information 

System – IMI by the end of 2007 (in line with article 8 and article 56 of the Directive 2005/36/CE). 

In the period analysed in this report, Romania continued to participate in European programmes designed to 

facilitate youth and adult mobility in education, training and the labour market (for example, EURES, 

PLOTEUS, EUROGUIDANCE etc.). 

With a view to increase access to education, SOPDHR included a series of measures meant to sustain 

geographical and occupational mobility of teachers, especially of those workink in rural areas or with Roma 

                                                 

21 OMER no. 3235/2005 on the organisation of bachelor degree studies, article 11. 
22 Data provided by internal statistics of CNROP-Euroguidance Romania. 
23 Law no. 333/2006 on the establishment of information and counselling centres for youth subordinated to the National Youth 

Authority.   
24 According to the Law 116 of 15.12.2006 
25 NACPET is the organisation providing the institutional framework for the implementation of Europass in Romania and it was set 

up through the merger of the National Centre for the Vocational Training Programme Leonardo da Vinci with the National Agency 

Socrates in 2006. 
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population. In addition, financial incentives are considered, such as financing programmes for professional 

retraining or covering costs srelated to career development or travel costs, for teachers from rural areas or for 

those who are going to teach for new qualifications.  

In early 2007, Romania launched a national consultation process on the objectives, principles, ai and scope of 

the European Credit System for Vocational Education and Training (ECVET).  
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CHAPTER 3: IMPLEMENTATION OF POLICY OBJECTIVES IN SCHOOLS, HIGHER 

EDUCATION, VOCATIONAL EDUCATION AND TRAINING, ADULT EDUCATION   

3.1. Elements to be reported on for all levels  

3.1.1 Governance and leadership of education and training institutions  

The strategy for the decentralisation of school education
26

 was adopted through a memorandum of the 

Romanian Government in December 2005 and updated in March 2007. The document provides a general 

framework for action and stipulates that decision-making, responsibility and resources for the organisation, 

governance and the financing of schools should be transferred from central authorities to schools by 2008-

2010. 

The MER project Administrative and financial school management in a decentralised environment, started in 

September 2006 with the pilot phase and is designed to monitor 50 schools from 3 counties (Dolj, Harghita, 

Iaşi). The project objectives are: to test the practice of decision-making, administrative and financial 

responsibilities given to schools under the laws in force; to assist head masters and local authorities with 

management issues; to evaluate and monitor how schools manage human and physical resources in a 

decentralised context. 

The strategies of the Agencies for Quality Assurance in school education and higher education for 2007-2010 

provide for the conception and implementation of a management and quality assurance system in education. 

At present, the drafts of the Law on the Statute of the Teaching Staff, the Law on school education and the 
Law on Higher Education are under public debate. These are policy documents that will also impact directly 

on the leadership of education and training institutions.    

In the field of vocational education and training, initiatives are meant to restructure the system 

management, in the context of the decentralisation of vocational education and training services. The 

partnerships in the field of TVETare operational at the following levels: 

- regional – The Regional Cosortia, that are drawing up the Regional Action Plans for the Development of 

Technical and Vocational Education (PRAI);  

- county – The Local Committees for the Development of Social Partnership in TVET (CLDPS), that are 

developing the Local Action Plans for the Development of Technical and Vocational Education with a 

view to 2013 (PLAI);   

- local – The governing councils of TVET schools, responsible with the School Action Plan (SAP); 

- sectorial – Validation Commissions/ Sectorial Committees. 

 

In the field of adult education, measures are aimed at the reinforcement of the NCAT structure to enable it 

to perform its role of National Authority for Qualifications (NAQ), at central and territorial level, with a 

clear breakdown of responsibilities in the development of qualifications and the assurance of quality of 

continuous vocational training in the formal, non-formal and informal systems. 

3.1.2 Stimulating investment from enterprises and individuals in continuous training  

We should mention here the SOPDHR27, developed by MLSSF in the context of the NDP, as an instrument 

meant to support investment in human resources. The objective of the Priority Axis 3 of this document, 

Increasing the Adaptability of Workers and Enterprises, is to increase human potential in research, science 

and technology, the axis aiming also to increase the enterpresies’ internal capacity for the development of 

their human resources, and the inclusion of the social partners in the process of labour modernisation through 

                                                 

26 “Decentralisation of School Education. Project”, Ministry of Education and Research, Bucharest, 2005. 
27 The Sectorial Operational Programme for the Development of Human Resources 2007 – 2013. Project, Ministry of Labour, Social 

Solidarity and Family, Bucharest, 2006. These are the major areas of intervention in Romania in the field of human resources for the 

implementation of the EU financial assistance through the European Social Fund. 
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a change of current, traditional organisation and attitudes. In addition, the list of indicators includes the 

numer of enterprises participating in training activities as percentage of the total numer of active enterprises.  

3.1.3 Widening access, improving equity of participation, treatment and outcomes, especially for 

disadvanteged learners  

The legislative framework for equal access to education was outlined in the previous report
28

. Based on this 

general framework, the Government Programme for 2005-2008 includes among the major objectives 

referring to equity in education the equal and wide access to education, and the reconstruction of education in 

rural areas. For this purpose, the document stipulates: “The Government of Romania shall effectively ensure 
the equal and wide access to education for all citizens for all social, ethnic, gender, religious and residential 
backgrounds”. 

With a view to increase access to education, most of the measures taken in recent yeaars (2002-2006) were 

aimed at curriculum development, extending and increasing flexibility of “second chance” education, teacher 

training, training school mediators and mentors. Measures to improve the education insfrastructure and the 

learning conditions were taken particularly in 2005-2006, such as: investment in the modernisation of 

educational infrastructure, transport facilities for pupils, equipment and teaching resources for schools, 

especially for rural schools
29

. Many such measures have been supported through programmes for childern 

and youth with special needs or socially disadvantaged, for example the programme “Access to education for 

disadvantaged groups, with a focus on Roma population” (2002 –2004), the programme “Access to 

education for disadvantaged groups” (2004-2006) and “The Phare TVET Programme” (2001 – 2005), which 

have as objectives, among otehrs, the creation of opportunities for pupils with special needs. 

With a view to increase access to education for ethnic minorities, at the level of initial education, the state 

ensures the organisation and functionning of education with teaching in national minority languages 

(Hungarian, German, Ukraineen, Serb, Slovac, Czech, Croation, Bulgarian), partial teaching in minority 

languages for some disciplines or the study of the mother tongue or minority history and traditions (Annex 1, 

table 1). For the same purpose, a specific regulatory framework was developed in 2005-2006, including: 

- The Strategy for the Decentralisation of School Education, approved through a Memorandum in the 

Government Meeting on 20 December 2005, which also contains provisions referring to the 

education of ethnic minorities; 

- The Order of the Education and Research Minister no. 3950/2005 on the provision of textbooks in 

national minority languages (textbooks in the teaching language of the school or of the class in 

compulsory education); 

- The Order of the Education and Research Minister no. 5730/2005 on guidance and control of 

education for national minorities, which stipulates the existence of school inspectors for this sector 

of education in the school inspectorates of the counties with education in minority languages, as well 

as methodologists for every minority. 

 

Many measures targeted at the Roma population30 were continued and developed in the same period, such as 

those stipulating the allocation by MER of separate places in schools for the 9th grade, and in higher 

education for this category. An additional document concerning this ethnic group is the Notification no. 

29323/ 20.04.2004, issued by the Ministry of Education and Research, which forbids any form of segregation 

in the school education system (teh Notification particulary forbids the segregation of Roma children in 

schools).  

                                                 

28 Romania: National Report, Lisbon Process  2002 – 2004, Bucharest, Minsitry of Education and Research, 2005 
29

 The Sectorial Operational Programme for the Development of Human Resources 2007 – 2013, Official Project, Government of 

Romania, Ministry of Labour, Social Solidarity and Family, January 2007. 
30 Panorama învăţământului pentru minorităţile naţionale din România în perioada 2003-2006 (Panorama of Education for 

National Minorities in Romania in 2003-2006), The Department for Interethnic Relations, Ministry of Education and Research, 

the State Secretariat for Education in National Minority Languages and International Relations, Bucharest, 2006. 
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With regard to the pupils with disabilities, specific projects for “inclusive schools” were developed in 

recent years. Nevertheless, there are still traditional segregation mentalities and consequently the best 

practices developed by these projects could not be extended at national level
31

.  

In the field of continuous training, the Law no. 107/2004 which changes and completes the Law no. 

76/2002 on the unemployment insurance system and the stimulation of employment creates trening 

opportunities for new disadvantaged groups, such as women, young people, long-term unemployed, Roma 

ethnics, people with disabilities, unemployed aged over 45, sole family supporters etc. In fact, the law 

provides free training for the following categories: 

- people carrying out activities in rural areas without a monthly income or with with a monthly income 

lower than the unemployment benefit  and who are registered at the County Agencies for 

Employment; 

- people returning to work after the two-year maternal or paternal leave, or a three-year leave in case 

with a child with disability; 

- people returning to work after the completion of military service;  

- inmates who have at most 9 months until the end of imprisonment. 

If the period analysed in the previous report, the targets referring to the participation in training activities of 

some vulnerable groups were relatively modest, in recent years there has been some progress, with a 

significant increase in the numer of people trained (see Annex 1, table 2). 

 

3.1.4 Measures to address gender aspects in education and training   

We should mention here the project The gender dimension in education, a project run by the Institute of 

Education Sciences in partnership with UNICEF Representation in Romania in 2004-2005. The project aim32 

was to evaluate the national curriculum with a view to gender aspects in education through: a sound 

statistical analysis of participation in education, relevant from a gender perspective; the evaluation of the 

gender dimension in education taking into account some macrosistemic elements (curriculum, written and 

implemented, teaching aids, training provision etc.), and through a microsistemic analysis at school and class 

level (pupil and teacher representatives, observing teacher activity etc.). The project continued in 2005-2006 

with a compendium of tools for teachers designed to facilitate the use of the gender dimension in school 

curriculum33. The project outcomes are disseminated to county school inspectorates and primary and 

secondary schools.  

Both the National Employment Plan 2006 and SOPDHR include among the transversal initiatives the 

equality of opportunities between women and men, providing active employment measures for women and 

measures for raising awareness of equal opportunity issues among the civil society. There is also a National 

Strategy for Equal Opportunities between Women and Men 2006-2009, adopted by the G.D. no. 319/2006.  

The National Agency for Equal Opportunities between Women and Men established in 2002 (Law no. 

202/2002 republished in the Official Journal of Romania of 14 February 2005) has had an intensive activity 

in recent years, running specific programmes to promote equality of opportunities between men and women. 

The Agency has also responsibilities directly linked to the legislative process with a view to gurantee the 

                                                 

31 The Sectorial Operational Programme for the Development of Human Resources 2007 – 2013, Official Project, Government of 

Romania, Ministry of Labour, Social Solidarity and Family, January 2007. 
32 The project finished with the study “Perspective asupra dimensiunii de gen în educaţie” (Perspective son the gender dimension in 

education), MarLink Publishing House, Bucharest, 2005. 
33 The Compendium includes: Teacher guides on the gender dimension in the curricular areas mathematics and sciences 

/technologies / people and society / language and communication / arts / counselling /physical education; A self-evaluation and 

evaluation guide for schools from a gender perspective; Indicators for the evaluation of textbooks referring to gender issues. 

(Compendiu de instrumente pentru valorificarea dimensiunii de gen în curriculum-ul şcolar destinat cadrelor didactice – A 
compendium of tools for teachers designed to facilitate the use of the gender dimension in school curriculum, Prompt 

Promotion Publishing House, Bucharest, 2006.) 
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integration of the gender perspective and the monitoring of specific regulations,  as well as the harmonization 

of Romanian legislation with the EU acquis.   

3.1.5 The use of learning outcome-based approaches for the definition and design of education and 

training objectives, standards and curricula, and their relevance to the needs of society and the 

economy  

Conceived as a regulatory component of the national curriculum for compulsory education, the training profile34 

represents a set of expected learning outcomes expressed in terms of knowledge and attitudes that are “based on 

social demands /…/ as well as pupils’ psychological and pedagogical characteristics”. Published as early as 

1998, the enunciations of the teacher profile that have a transdisciplinary characteristic represent a “key-

comopetence area”-like conception that oriented the curriculum configuration towards an approach centred on 

pupils’ outcomes. In its definition, the training profile sees the pupils as active subjects of their own learning/ 

knowledge from the perspective of their integration into a dynamic society. In consequence, the curriculum was 

developed with reference to a set of generic categories (the training profile also provides details for each 

category). Therefore, those who complete compulsory education will be able to: show creative thinking; use 

different ways of communication in real situations; understand the sense of belonging to various kinds of 

communities; show capacity to adapt to different situations; contribute to quality of life; understand and use 

technologie; develop investigation capacities and making the best use of their experience; develop a set of 

individual and social values based on which they should build their behaviour and career. 

In higher education, there have been many reform initiatives, especially with regard to the system of 

transferable credits. As a result, the Romanian universities adopted the ECTS. But there hasn’t been so far a 

real curricular reform that would place students in an active knowledge partnership with teachers, would 

centre the didactic process on the learner and would correlate the academic programme to the needs of the 

knowledge society. Research done by IES în 200535 indicates the persistence of master discourse, emphasis 

on quantity in evaluation, lack of innovation in the academic programmes which still focus on descriptive 

and analytic approaches. The IES research proposed a dynamic model for curriculum development36 

competence-centred, with a view to support universities in defining training paths that use the students’ 

knowledge activities and facilitate their insertion into the labour market. 

3.1.6 Quality assurance systems 

In 2005, it has been approved the Government Ordinance no. 75 regarding the Quality assurance in 

education, modified by Law no. 87/2006. These legal documents form the bases of the national system of 

quality assurance in education, which is applicable to al the educational institutions, both at higher and pre-

university levels, regardless the form of property (state-owned or private). 

There have been established, according to the Law, two national institutions in charge with quality assurance 

– the Romanian Agency for Quality Assurance in Higher Education (ARACIS) and the Romanian Agency 

for Quality Assurance in Pre-University Education (ARACIP), having the regulatory role in the field of 

quality assurance, as well as accreditation instances for the higher education and pre-university institutions, 

respectively. The activity of the two institutions has been regulated by two Government Decisions.37 

                                                 

34 National Curriculum. Reference Framework, Ministry of National Education – National Coordination Council, Bucharest, 1998 
35 Singer, Sarivan (coordinator – a study developed at the Institute of Education Sciences) Quo vadis academia? Repere pentru o 

reformă de profunzime în învăţământul superior (Quo vadis academia? Landmarks for a major reform in higher education), 

Sigma Publishing House, 2006. 
36 The model implies the interdependence of three factors (individual, epistemology and social one), with different accents at various 

academic levels. The characteristics of the three factors combined help to define sets of competences for graduates of different 

academic programmes. (cf. Singer, Sarivan, op.cit.) 
37

 GD 1257/2005 and 1258/2005 for ARACIS and ARACIP, respectively 
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The two agencies started working effectively in 2006, year in which there have been elaborated, publicly 

debated, piloted38 and approved the following: 

• Institutional evaluation standards for authorization and accreditation and the associated methodology 

to the process of evaluation (both for the higher and pre-university education) – approved by 

Government Decision, as well; 

• Procedures for recruitment, selection and training for the evaluation and accreditation experts 

working with the two institutions – approved by Minister orders (for the pre-university level) and by 

decisions of ARACIS (for higher education); 

• A series of documents regarding the principles, concepts and methodology for evaluation and quality 

assurance39. 

 

Starting from the 1st of January 2007, ARACIP is a member (enjoying full rights) of the SICI (Standing 
International Conference of Inspectorates). 

Together with the national system of quality management, at the level of vocational and technical education, 

it has been generalized, by Minister Order, after a pilot period of two years (involving over 200 school units), 

its own system of quality management based on the Common Framework for Quality in Vocational and 

Technical Education (CQAF-VET). 

Quality assurance for the continuous professional training is realized by authorizing the adult professional 

training providers, according to the Government Ordinance no. 129/2000, republished, with the subsequent 

changes and completions. The authorization for the adult professional training providers is made by the 

authorization commissions which operate at counties levels and in Bucharest, under the coordination of 

CNFPA. In the process of quality assurance, the social partners are involved at all levels: they are represented 

within CNFPA and in the authorization Committees. The can also nominate representatives in the 

examination commissions organized for finalizing the training programs. 

In order to harmonise the quality assurance systems in education, initial professional training and continuous 

professional training, it was created the National Group for Quality Assurance in Education and Training 

(GNAC), an informal structure that activates as a National Reference Point for the European Network for 

Quality Assurance in Education and Training (ENQA-VET). 

 

3.1.7 Developing learning partnerships with stakeholders (policy-makers at regional and local levels, social 

partners, learners and representatives of civil society) 

The National Group for Quality Assurance in Education and Training (GNAC), National Reference Point for 

the European Network for Quality Assurance in Education and Training (ENQA-VET), involving 

representatives of the responsible institutions, at national level, for implementing the quality assurance 

systems in education and raining, enjoys specific attributions in their relation with the social and institutional 

actors and with other stakeholders. Hence, GNAC has a series of specific roles, as follows
40

: 

• Establishes links with various organizations working in the field of quality assurance; 

Ensures the proper dissemination of the experience acquired within the Common Framework for Quality in 

Vocational and Technical Education (CQAF-VET); 

                                                 

38 Piloting was realized, during June-September, for the standards and methodologies at pre-university level only 

39 see also http://www.aracis.ro and http://aracip.edu.ro 
40

 see www.cnfpa.ro 
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• Organizes periodical consultations with the stakeholders; 

• Facilitates the best practice dissemination and the peer learning. 

 

Already, in the last months of 2006, GNAC organized three regional workshops, with over 300 

representatives of education and initial professional training providers, continuous professional training 

providers, employers and regulating authorities in the field of education and training. It will also be 

published soon, under GNAC coordination, a handbook of best practices in the field. 

 

3.2 Schools 

3.2.1 Increasing investment in and strengthening pre-primary education 

The early education became in the last two years a priority of the educational policy and, as a consequence, 

of the recent investments made by the Ministry of Education and Research. In 2005 it was elaborated the 

National Strategy regarding early education in Romania, being underlined the critical points of the pre-

school education and emphasizing the need of providing educational services to all the children, starting 

from birth to the age of 6/7 years. This strategy has also drawn the priorities for this educational segment, in 

regard to: legislation, infrastructure, curriculum, continuous training, ensuring the material basis, creating 

alternative community services. 

As a consequence, there have been developed three projects of the Ministry of Education and research, aimed 

at the early education: 

- project for rehabilitation, consolidation and maintenance operations in 586 pre-school units – 2007 

(169 172 RON), financed by the Romanian Government; 

- project for reforming the early education (PRET), co-financed by the Romanian Government and the 

Bank for Development of the Council of Europe, 2006 – 2011 (88,3 M EURO); 

- project for inclusive early education (PETI), -financed by the Romanian Government and the World 

Bank, part of the project for social inclusion, 2006 – 2011 (7,5 M USD). 

 

The projects for early education aim at: 

- increasing the access for children from 0 to 7 year old to early education services through: 

o rehabilitation and building new buildings for kindergartens (500 kindergartens from the project 

exclusively financed by the Romanian Government, 750 kindergartens in PRET and 70 

kindergartens in PETI); 

o offering alternative solutions to early education by involving the local communities – establishing 

family kindergartens in those communities where there is a reduced number of children and there are 

not early education units (PETI); 

o creating the legislative framework for establishing integrated services of education, child care and 

protection (0 - 3 year olds) (PETI). 

 

- increasing the quality of educational services for 0 - 6/7 year olds through: 

o elaborating the curriculum for education of 0 - 3 year olds and revising the curriculum for 3 

– 6/7 year olds (PETI); 

o elaborating best practices guidelines and for curriculum application aimed at teachers 

working in the early education; 

o training all the teachers, auxiliary staff and managers from the early educational system in 

order to improve the quality of educational services by promoting the child-centered 

education, the inclusive education, the partnership between early education unit, family and 
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community (PRET 35 000 teachers, 2500 managers, 13 000 auxiliary staff; PETI – 3900 

teachers and auxiliary staff, 100 managers); 

o elaborating standards regarding the quality of early education (PETI); 

o elaborating standards regarding the teaching-learning materials for early education (PETI); 

o endowing the early education units with didactic material; (PRET, PETI); 

o establishing 318 Resources Centers for Education and Development which to provide 

services of training, counseling, information and dissemination of information for teachers 

and auxiliary staff, parents, community stakeholders, in order to promote a quality child-

centered early education; 

o creating a computer-based management system (MIS) of early education (PRET) 

 

- increasing the quality of education provided by parents to children during the early childhood 

(PRET, PETI): 

o providing parental education courses; 

o counseling services for parents. 

 

3.2.2 Modernizing school curricula and assessment arrangements (inter alia to address learning outcomes and 

the attainment of key competences) 

The curricular design took into consideration an approach centered on learning outcomes and including the 

new key competences recommended by the European documents. In this field there is a focus on improving 

the situation, because the new approach is not yet adopted and applied by all the teachers. 

Regarding the evaluation, there have been prioritized the final evaluations – the exams. The formative 

evaluation represents a priority and determines a process of redefining the strategies of evaluation, currently 

under implementing. This aspect represents a priority of initial and continuous training. 

 

3.2.3 Addressing the specific learning training needs of teachers (including pre-primary) to enable them to 

cope with their changing roles in the knowledge-based society 

A series of initiatives aimed at the reforming the teachers training: 

• the project for rural education has a component for the professional retraining of the non-qualified 

teachers from rural areas. Built according to modern principles, with a curriculum centered on 

competences, this program is currently implemented and there are not available data regarding its 

results. 

• As a consequence of implementing Law no. 288, a new teaching plan has been designed for training 

teachers both from primary and secondary education. On one side, there is a step ahead represented 

by the training of all the teachers within programs at tertiary level. On the other side, focusing on the 

general didactic training puts at risk the efficient work in class of these graduates. For the secondary 

level, the initial training of the teachers leaves less room for didactics. The accent placed on the 

general psycho-pedagogical training, the teachers’ training programs helps the future teacher too 

little in order to face the challenges of the modern classroom and the knowledge-based society; 

• The researches developed by ISE (Singer, Sarivan 2006) show that optimizing the training of the 

future teachers have to take into consideration the followings: 

- didactic process centered on competences; 

- focusing on the deep understanding by the students of the classes (experimenting the acquisitions, as 

well as solving real problems at the pupils class level, developing and applying projects in schools 

constitute ways of deepening the concepts taught during the university courses); 

- learning contextualization (the acquisitions during the course are taken from and applied to real 

situation of school learning); 
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- development of tools for knowledge (the teaching/learning strategies represent both concepts to be 

explored by students, as well as methods for presenting the knowledge); 

- Promoting the learning/knowledge partnership (the example presented within the academic 

environment by the professor is decisive for the development of quality relations between the future 

teachers and their pupils); 

- The formative orientation of evaluation (the learning outcomes of the prospective teachers will be 

measured on the bases of transparent criteria, by meaning of various tools which to reflect as 

accurate as possible the level of acquired competences). 

 

3.2.4 Measures to reduce early school leaving to increase rates of completion of upper secondary education, 

to reduce the proportion of low-achieving 15 year olds in literacy, and to increase the take-up of 

mathematics, science and technology subjects (EU benchmarks) 

Some of the main measures aiming at reducing the early school leaving, as well as increasing the rates of 

completion of upper secondary education are represented by extending the compulsory education to 10 years 

and by the subsequent changes of the educational system’s structure. As a consequence, even those pupils 

with the lowest level of educational and professional aspirations (who limit their study period at graduating 

the compulsory education only), are still awarded a diploma for graduating the upper secondary education 

and the level 1 of qualification. To these measures, there could be added the flexibility and development of 

the “second chance education” system (especially promoted by the PHARE program “Access to education 

for the disadvantaged population”), a system which also supposes acquiring professional competences. In the 

same time, it is expected that through the program initiated by the Ministry of Education and Research, 

regarding the transport for pupils in rural areas, to be realized an increased school participation in the next 

period. 

Possibly, as an effect of such measures, the early school leaving rate of 18-24 year olds decreased 3% in 

2005 compared to 2004: from 23,4% to 20,8%41. Still, Romania is far lagging behind the member states of 

the EU. 

An positive evolution is registered for the indicator reflecting the 25-64 year olds who graduated at least the 

upper secondary education, with at least 2% in 2005, as compared to 2004: 73,1%  and 71,5%, respectively 

(exclusively the persons currently abroad for undetermined period of time)42. 

A worrying situation is registered in Romania in regard to the level of alphabetization of 15 year old 

population. According to the latest available data (gathered during participation of Romania at the 

international evaluation PISA 2000+), Romania has the lowest position in regard to the percentage of 15 

year old students who do not reach the lowest performance level – active reading  (level 1 or even less, 

on a 5 steps scale). Therefore, over 41% of the 15 year old Romanian pupils have low performance (level 1 

or less), the European rate being twice lower (19,4). Because Romania did not take place in the 2003 PISA 

international evaluation, at present the evolution of this indicator cannot be analyzed. Comparisons with the 

level reached in 2000 will only be possible at the end of 2006 evaluation, in which Romania took part again. 

Regarding the participation of the students in mathematics, science and technology, Romania has a higher 

position, in comparison to many European countries. Hence, at the end of 2003, the indicator had a level of 

25,8% (25,1% in 2002)
43

, the EU average being 25,9%.
44

 

                                                 

41
 Source: National Statistics Institute (INS) (Household Labour Force Statistical Survey – ANIGO), 2006 

42
 Source: National Statistics Institute (INS), 2005 - 2006 

43 Source: National Statistics Institute, 2005 
44 Source: Progress towards the Lisbon Objectives in Education and Training 2005 Report, Brussels, Commission of the 

European communities and Eurostat 
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3.3 Higher education 

This part of the national report serves also as the progress on modernizing universities. Reporting on reform 

in the view of Bologna process is the subject of a specific research (Bologna stocktaking exercise). 

3.3.1 Measures to reinforce the knowledge triangle education, research and innovation 

It has been developed the Methodology for quality assurance, temporary authorization and accreditation of 
the study programs and higher education institutions, based on the provisions of Government Ordinance no. 

75/2005 on the quality assurance of education. This methodology entered into force by the Government 

Decision 1418/2006. Although it includes a series of modern concepts, this document continues a tradition of 

isolation in regard to the university research. At the level of proposed indicators, there is no partnership with 

the extra-academic world (research-development institutions, companies etc). In the same time, the scientific 

research is isolated from the teaching process. The only reference to the students participating in research is 

made for doctoral studies and, in this case, it is explicitly mentioned the training of young researcher, only. 

There is no interest in building a real research partnership between professor and student.  

The knowledge-based society can only make progress in a dynamic research area, in which take part several 

providers, including the academic environment. In this research area, promoted at European level, all the 

participants have equal opportunities. In this context, of a vision overcoming the traditional idea of an elitist 

community that have the monopoly over knowledge, the National Authority for Scientific Research (ANCS) 

has elaborated the National strategy for research, development and innovation (CDI) 2007-2013 and the 

National plan for research, development and innovation 2007 – 2013. The strategy: 

- reaffirms the role of the state in the field of CDI, that of creating the necessary conditions and 

stimulating both the knowledge creation and applying the knowledge to the society’s needs, through 

innovation; 

- offers the basis of organizing the CDI system and establishes the main fields, as well as the way in 

which it will focus the public investment for research and development in order to support the 

innovation in the forthcoming years; 

- establishes the principles in the field of CDI: ex-ante evaluation of the policies and actions; 

international evaluation of the policies, programs and projects implementation; international 

evaluation of the public institutions (universities and research institutes); establishes the correlation 

between performance and institutional financing; career promotion based on internationally 

recognized professional performances; supporting researchers mobility; creating the necessary 

conditions for attracting the young doctorate candidates, post-doctorate researchers, experienced 

researchers, regardless their nationality; intensifying the partnerships with the Romanian scientific 

Diaspora; developing international partnerships and supporting the participation in programs and 

projects; supporting the innovation, including here the increase of public demand for innovation; 

increasing the state support for innovation. 

 

3.3.2 Participation targets and measures to achieve them 

The ANCS strategy aims at maximizing the positive impact of public investment in CDI. The direct effects 

are over the performance of CDI system, the main targets being: 

- increasing ten times more the number of European patents owned by Romanians in 2013 in 

comparison to 2003, 

- increasing three times more the number of patents registered at OSIM in 2013 in comparison to 2003 

- increasing two times more the innovative firms in 2013 in comparison to 2004. 

At macro-economic level, improving the performances will be shown in increasing the employment in the 

high-tech fields, increasing the rate of high-tech exports and, in general, increasing the national economy 

competitiveness, one of the strategic objectives for 2007 – 2013. 
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3.3.3 Measures to include excellence 

The program for excellence in research – CEEX was launched in 2005 by the National Authority for 

Scientific Research. This program was approved by the GD no. 368/2005, modified by GD no 1077/2005. 

The aim of the program for excellence in research is that of supporting the collaboration between the 

research institutes, universities and companies, in order to create a visible impact over the quality of research 

in Romania. It also aimed at increasing the number of researchers and their ability of being involved in high 

level projects, in disseminating the knowledge and results. 

3.3.4 Measures to increase the number of graduates in mathematics, science and technology ( (EU 

benchmark) 

See point 3.2.4 

 

3.4 Vocational education and training and adult learning 

3.4.1 Measures to improve the quality and attractiveness of vocational education and training and of adult 

education 

The main measures aimed at increasing the quality and attractiveness of the VET system, presented in the 

previous report are the following: creating the new professionalizing pathways; developing a new curriculum 

according to the professional training standards based on transferable credits; strategic planning of the 

priorities supposed by the professional training through a system divided in all the decision/-making levels; 

developing the partnerships structures; increasing the number of authorized training providers. 

After a period of institutional development, at the moment in which a specialized agency in the field of 

quality assurance for pre-university education (2005 – 2006), the initial vocational and technical education 

was in the phase of validation of new quality assurance standards and mechanisms. The methodological 

development and the expertise in the field developing the initial training qualifications (implemented through 

the PHARE program of a quality assurance system based on the Common Framework of Quality Assurance) 

has been extended to the level of entire vocational training system. In 2006, for the initial training, there have 

been organized training programs for the system’s key actors, including external evaluators in the field of 

quality assurance, and it has been reinforced the link with the Sectoral Committees 

At the level of continuous training providers, the National Board for Adult Professional Training (CNFPA) 

continued the process of authorizing the training providers, aiming at improving the training offer and a 

better convergence with the competences required on the labor market. The professional training programs in 

the process of authorization are developed on the bases of occupational standards or the professional training 

standards, approved by the Sectoral Committees. In the National Register of the Adult Professional Training 

providers there were, at the end of 2006, a number of 1865 providers authorized for 5400 professional 

training providers, of which 3881 were qualification programs. 

In 2006 it was established the National Group for Quality Assurance in VET, an inte-institutional structure 

that aims at developing in Romania the specific tools for quality assurance in VET, according to the 

recommendations of the European Framework for Quality Assurance in VET (ENQUAVET). At present, the 

Group brings together the main institutions directly responsible in this field (the Ministry of Education, 

Research and Youth, MMSSF, CNDIPT, ARACIP and CNFPA) and the main activities are focused on 

disseminating at national level the key information, as well as promoting a good institutional practices guide, 

efficient in quality assurance and/or evaluation (including here the authorization of training programs). 

Evaluating the impact of PHARE TVET programs (2001 – 003) at the level of pilot schools indicates the fact 

that an improvement of the offer has direct effects in regard to the attractiveness of the initial vocational and 

technical training. In the same time, the curriculum development by direct involvement of the relevant social 

partners and basing the offer in detailed socio-economic analyses (at present there are plans at regional, local 
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and institutional levels) had, as a consequence, the increase of relevance and, implicitly, the attractiveness of 

the initial vocational and technical training offer. 

The measures applied contributed to increasing the attractiveness of the IVET system, the number of pupils 

enrolled in technological high schools and art and crafts schools being during the 2005/2006 school year 

with 36 000 higher than in 2002/203. The increase was, exclusively, for the pupils in rural areas, being 

obvious both for the pathway of the technological high school (an increase of almost 17 000 pupils during 

the mentioned period), as well as the professional/art and crafts schools pathway, 20 000 pupils, respectively. 

Increasing the participation rate of the pupils from rural area to education and training can be explained, not 

only by the measures aimed at increasing the attractiveness of this training pathway, but also by offering the 

necessary opportunities, especially extending the network of art and crafts schools in these areas and 

ensuring the necessary human resources. A difficult aspect within the whole system of upper secondary 

education (by extending the compulsory education from 8 to 10 years) is represented by a low level of the 

gross participation rate at this level of education: during 2005/2006 it was 75%, close to 2002/2003 (the year 

before the extension) – 74,7%. 

The measures for increasing the offer of continuous training (public or private providers) have been 

relatively reduced. There are still debated those measures aimed at offering fiscal facilities. A very important 

role will be played by the Sectoral Operational Program – Human Resources Development, especially the 

priority axes 2,4 and 5. Still, during the reference period, it was an increase of the continuous profession 

training institutions (in 2006, a number of 207 school units, representing 19,2% of the total vocational and 

technical institutions). During the last year, the Teaching Staff Houses improved their training offer, 

promoting education and training programs for other categories of adults, beside the teaching staff. 

 

3.4.2 Measures to reinforce the link between VET and labor market needs including early identification of 

skills need, improving the relevance of curricula and qualifications 

See 3.2.2 and 3.4.1 

 

3.4.3 Opening up pathways to further and higher education 

The recent developments (EQF and Dublin descriptors) provide the existence of a short cycle, part of the 

academic studies, with the possibility of continuing to final exam, through credit accumulation. The present 

VET training system in Romania provides for a tertiary non-academic educational segment, without the 

possibility of credit transfer to continue the studies for final exams. 

 

3.4.4. Addressing specific learning/raining needs of vocational and adult teachers and trainers to enable them 

to cope with their changing roles in the knowledge-based society 

According to the Decentralization strategy it is underlined the decentralization of the budget for continuous 

training of teaching staff, according to the local needs and priorities. The continuous teachers’ training 

system is still under the influence of the traditional paradigm: the formalism of the proposed programs and/or 

their formal implementation (it is more important here the number of certified obtained and the number of 

participants than the quality of what is acquired); absence of monitoring the transfer to class of what is 

acquired within the training programs (the efficiency of the continuous training is almost zero if its result are 

not visible in the teaching process); focus on the same topics as during the initial training and on 

memorizing/reproducing the principles of teaching methodologies, using second hand information sources, 

or some bad translations. A real innovation of the continuous training system would suppose the 
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development of a real training services market, on which there should be a fair competition between the 

providers. This intention exists, without being yet put into practice. 

 

3.4.5. Measures which reinforce social partner involvement in training, in particular sectoral approaches to 

skills and qualifications 

Reinforcing social partnership in initial and continuous training has been a constant concern in recent years. 

The establishment of the sectorial committees was the main measure in this area. The sectorial committee is a 

structure for social dialogue, set up based on an agreement of the social partners that were representative at a 

sectorial level. The agreement was registered by NCAT. The sectorial committees may include 

representatives of the social partners, Government, professional associations, chambers of commerce and 

industry, authorities with regulatory role, other organizations relevant to the sector concerned.  

By the end of 2006, sectorial committees had been established for 21out of a total of 23 sectors defined by 

NCAT45. The activity of the sectorial committees is based on internal rules and is coordinated by NCAT.  

The main role of the sectorial committees, as defined in the Law no. 132/1999, republished with its 

subsequent amendments, is to develop, update and validate qualifications, with the participation of the social 

partners at sectorial level. 

The European Union and some member states supported the sectorial committees to prepare for performing 

their responsibilities through the following projects: 

- The Phare Project 2004-2006 “Establishing the National Authority for Qualifications” (through its 

training component in 2007); 

- The Phare Twinning Project “Support to MLSSF for continuous training”, with the involvement of 

the sectorial committee Constructions; 

- The project of the European Training Foundation “Further support to active involvement of social 

partners – Reinforcing the sectorial committees”, with participation of the following sectorial 

committees Car Industry, Fine Mechanics, Equipment and Appliances and Food Industry, Drink 
Industry and Tabacco Industry, and representatives of other sectors; 

- The Romanian – Dutch bilateral projects (MATRA and CROSS), coordinated by VAPRO-OVP: 

“Technical assistance to establish a sectorial committee and initial and continuous training funds in 

the sector  Chemistry, Oil Chemistry”; “Towards competence-based market-oriented 

qualifications”; “Technical assistance to NCAT and the sectorial committee Environment 
Protection”; “Training the sectorial committees to access the European Social Fund”. The first 

three projects are designed for the sectors Chemistry, Oil Chemistry and Environment Protection, 
while the last project is addressed at all sectoria committees; 

- The project of the British Council “Investment in social partnership”, desiged for the following 

sectorial committees Tourism, Hotels, Restaurants and Information Technology, Communications, 
Post. 

   

3.4.6. Enhancing access and opportunities for learning among the disadvantaged  

The most important recent measures intended to enhance access to learning and create learning opportunities 

for children and young people with special needs and for those with a social and economic disadvantaged 

background have been taken within the framework of national programmes, coordinated by MER and co-

funded by external donors (The Rural Education Project; actions of the projects Phare “Access to education 

for disadvantaged groups, with a focus on Roma” (2002 –2004) and “Access to education for disadvantaged 

groups” (2004-2006);  Phare TVET (2002, 2003 and 2004 – 2006); Developing continuous teacher training 

in the school education system; Education for information in disadvantaged rural areas). The main areas for 

                                                 

45 In accordance with the definition given in the NCAT meeting of  08.07.2004, updated on 25.01.2007 – v. www.cnfpa.ro  
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action refer to the improvement of the quality of educational infrastructure and of human resources available 

in rural areas and aim to increase participation in education, improve school performance, encourage 

participation in further education at higher levels and fight social exclusion.  

The impact of these measures is visible when observing the participation rate of pupils from rural areas in 

education at the Schools of Arts and Crafts and Technological Highschools.  (see also section 3.4.1.). 

Other measures dealt with the adult population from rural areas and were intended to encourage participation 

in education and training, such as the training programmes for people from rural areas run by the public 

employment services (aporoximately 15000 people in 2006). 

Another disadvantaged group is that of the Roma population, who benefited in 2006 from specific 

programmes promoted by public authorities (Minsitry of Labour, Social Solidarity and Family, Ministry of 

Education and Research, National Agency for Roma, National Agency for Employment), civil society or 

external donors (The European Union, Roma Education Fund, World Bank etc.) who encourage participation 

in education and training. 

We should also mention the ”second chance” programmes run by public institutions and non-governmental 

organizations who provide alternative currcicula for children, youth and adults who left school earlier or are 

at risk.   

 

3.4.7. Measures to increase the rate of adult participation in lifelong learning (EU benchmark) 

Even if there were not important initiatives in the reference period, Romania’s Short-and Medium-Term 

Continuous Training Strategy (GD 875/2005), the Reform Plan and the Operational Sectorial Programme 

play a lot of attention to measures designed to encourage participation of adults in lifelong learning. There 

are expectations that, from 2007, the number of education and training projects will increase at the same time 

with the increase of training opportunities (with the financial assistance for continuous training from both 

public and European funds).  

The National Observatory for Employment and Training, established through Order no. 564/2006 of the 

Minister of Labour, Social Solidarity and Family, and working within the Department for Labour Force 

Programmes and Strategies, will have a central role in the monitoring and evaluation of the impact of 

training programmes and strategies. The Observatory will be an important source of information also with 

regard to the efficiency of measures designed to encourage adult participation in lifelong learning, and 

measures targeted at specific groups (including the elderly).  
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Table 1. Number of schools and pupils in the 2005/2006 school year 

Level of education Total 

schools 

Out of which schools and sections 

with teaching in national minority 

languages  

Total pupils / 

students 

Out of which pupils / students 

belonging to ethnic minorities 

and attending education in their 

mother tongue  

Pre-school 3769 834 (22.1%) 648338 47492 (7.3%) 

Primary (1st – 4th grades) 305 69 (22.6%) 931973 55412 (5.9%) 

Lower secondary 

education (5th – 8th 

grades) 

5816 656 (11.2%) 949273 50548 (5.3%) 

Highschool education   1410 167 (11.8%) 767439 35469 (4.6%) 

Vocational education and 

post-secondary education 

… … 328029 11662 (3.5%) 

Source: Panorama of education for national minorities in Romania in 2003-2006, Department for Interethnic 
Relations, Ministry of Education and Research, State Secretariat for Education in National minority Languages and 
International Relations, Bucharest, 2006. 

Note: In the academic year 2005/2006, there were 39915 students belonging to ethnic minorities - 33562 Hungarians, 1992 Germans 

and 4361 with other nationalities – studying in their mother tongue in more than 20 academic centres (sursa citată anterior).   

 

 

Table 2. Number of people belonging to disadvantaged groups in the labour market who participated in training 

courses organised by the National Agency for Employment (2004 and 2005) 

 2004 2005 

Long-term unemployed, out of which: 5341 4940 

- unemployed aged over 25  3037 3280 

- unemployed aged less than 25  2304 1660 

People carrying out activities in rural areaa 4131 12256 

Roma ethnics 282 1601 

People with disabilities 21 114 

Post-institutionalised youth 15 40 

Ex-prisoners 6 21 

Prisoners 368 901 

Total 10164 19873 

Source: National Agency for Employment, Annual Report, 2004-2005 

 

 

Table 3. Number of pupils enrolled in high-school education (technological) and vocational education (schools of 

arts and crafts)    

Level of education Number of pupils 

 2002/ 

2003 

2003/ 

2004 

2004/ 

2005 

2005/ 

2006 

Technological high-schools, out of which: 325853 339337 347875 343551 

Urban 233130 239855 239723 233951 

Rural 92723  99482 108152 109600 

Vocational and apprentice schools, out of which: 270192 279110 289478 284394 

Urban 149340 147333 146470 144064 

Rural 120852 131777 143008 140330 

Total of technological high-schools, vocational schools and apprentice schools, 

out of which: 

596045 618447 637353 627945 

Urban  382470… 387188  386193 378015 

Rural 213575 231259 251160 249930 

Observation: The data presented, which exclude foreign pupils, refer to the pupils’ area of residence, and not to the location of 

schools. 

Source: National Institute of Statistics, 2003-2006. 
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Table 4 . Gross enrolement rates in upper secondary education (high-schools and schools of arts and crafts) 

 
Level of education 2002/ 

2003 

2003/ 

2004 

2004/ 

2005 

2005/ 

2006 

Total secondary education, out of which: 74.7 74.4 76.4 75.0 

Urban  90.3 89.0 87.8 86.6 

Rural 53.9 55.4  61.1 59.9 

Total high-school education, out of which: 54.6 54.3 55.5 54.7 

Urban 70.9 70.3 69.4 68.4 

Rural 33.0 33.6 36.8 36.7 

General and vocational high-schools 30.1 29.9 30.4 30.1 

Technological high-schools, out of which: 24.8 24.4 25.1 24.6 

Urban 30.3 30.5 30.0 29.5 

Rural 16.0 16.5 18.3 18.1 

Vocational and apprentice schools, out of which: 20.0 20.1 20.9 20.3 

Urban 19.4 18.7 18.4 18.2 

Rural 20.9 21.8 24.3 23.2 

Total technological high-schools, vocational schools and apprentice schools, 

out of which:  

44.8 44.5 46.0 44.9 

Urban 49.8 49.2 48.4 47.7 

Rural 36.9 38.3 42.6 41.3 

Observation. The data, which exclude foreign pupils, refer to the pupils’ area of residence, and not to the location of schools.. 
Source: National report on the education system, Ministry of Education and Research, 2006. 

Chart 1. Poverty risk for ethnic communities 

 

Source: CASPIS 2005 

Table 5. Roma employed through the public employment service in 2001-2005 

 

 2001 2002 2003 2004 2005 

Roma employed 5188 5535 8781 9062 10366 

Total number of employed 

of all ethnic origins 
470644 540416 557735 540065 507363 

Share of Roma employed 1.10% 1.02% 1.57% 1.68% 2.04% 

Source, National Agency for Employment, Labour market Statistics, 2005 

Roma other ethnics Romanian Hungarian 
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Example 1 

Elements of lifelong learning strategies in the Romanian National Curriculum  

 

 

Coordinating institution: National Council for the Curriculum 

Partner institutions: General Department for School Education of the Ministry of Education and Research (as primary beneficiary 

of the curricular products, given the nature of its activity), national specialised commissions (as advisory bodies of the Ministry of 

Education and Research), National Council for the Assesment and Distribution of Textbooks  

Period of implementation: 1998-2007  

The measure’s objectives:  

a) designing the National Curriculum for School Education so as to promote a new pedagogical paradigm, with learning 

centred on student (1997-2000); 

b) developing curricular abilities of teachers and school inspectors (a component of in-service training), as decisive factors in 

implementing the National Curriculum (1999-2002), and of evaluators of alternative textbooks, as users of school 

curricula, so as to enable them to operate with the eliminatory evaluation criterion Compliance with the textbook with the 
curriculum; 

c) evaluating the impact of curricular reform in compulsory education (planned school experience and pupils’ learning 

experiences), as resulted from policies applied in the system and as seen by main actors and beneficiaries; 

d) revising and redesigning the National Curriculum for the next cycles of education: primary (2003-2005), lower high-school 

cycle (2003-2004), upper high-school cycle (2004-2007), so as to adapt it to the legislative changes referring the beginning 

of school education at an earlier age (6 years), extending the duration of compulsory education to 10 grades – aspects 

correlated with the principles of lifelong learning; 

e) certifying pupils’ acquisitions through a Personal Lifelong Learning Portfolio for compulsory education graduates; 

f) certifying pupils’ acquisitions through a Personal Lifelong Learning Portfolio for high-school graduates. 

 

The measure’s objectives, target group, level of education and curricular area concerned: 

Objectives Target group Level of education Curricular area 

a) - Pupils 

- Teachers 

- School inspectors 

- Work groups involved in curricular 

design  

1st – 12th grades 
All school subjects from all curricular 

areas included in syllabi 

- Teachers  

- School inspectors 

- Work groups involved in curricular 

design – on a selective basis  

1st – 12th grades 

 

All school subjects from all curricular 

areas included in syllabi  

b) 

- Evaluators of alternative textbooks for 

the 4th and 12th grades  the 4th and the 12th grades 

All school subjects from all curricular 

areas included in the syllabi for the 4th 

grade and 12th grade 

c) - Pupils 

- Teachers 

- School managers (head teachers) 

the 4th and the 8th grades 

(relevant to primary 

education and gimnaziu)   

All school subjects from all curricular 

areas included in syllabi  

d) - Pupils 

- Teachers 

- School inspectors 

the 1st – 4th grades, the 9th 

– 10th grades (high-school 

and the school of arts and 

crafts), the 11th – 12th 

grades 

All school subjects from all curricular 

areas included in syllabi 
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Activities:  

Activities 

Objectives 

completed running proposed 

a)  
- Developing the framework for compulsory 

education (1998) 

- Developing the syllabus for compulsory 

education and the methodology for its application  

- Developing the curricula for primary 

education  

- Developing the training 

profile of high-school 

graduates  

- Designing the 

specialised curriculum 

for high-school 

education (the 

vocational path)   

- Designing the syllabi 

and curricula for special 

education  

Using the key competences for 

lifelong learning in the design of 

the national curriculum for 

compulsory education  

b) 
Training activities focused on: 1) designing the 

school-based curriculum – premise to 

establishing structures of competences for 

making decisions on one’s own training path; 2) 

the teacing-learning methodology based on the 

new national curriculum which includes the 

pupil-centred learning paradigm; 3) Enabling the 

evaluators of textbooks from all curricular areas 

for the 4th grade to use the curricula when  

operating with the eliminatory evaluation 

criterion Compliance with the textbook with the 
curriculum. 

Enabling the evaluators of 

textbooks from all 

curricular areas for the 4th 

grade to use the curricula 

when operating with the 

eliminatory evaluation 

criterion Compliance with 
the textbook with the 
curriculum. 

Training focused on the ability of 

teachers, experts in methodology 

and school inspectors in 

implementing the new subjects 

with an integrated design 

(Sciences, Artistic Education)  

c) 
Investigating, based on quantitative and 

qualitative methodologies, the current state of 

play (the year 2000) of curricular reform in 

compulsory education 

Investigating, based on 

quantitative and 

qualitative methodologies, 

the impact of the 

curricular reform in the 

period 2001-2005, in 

compulsory education and 

high-school education, 

with a view to identify 

directions for future 

development  

Including the results of current 

research in legislative proposals 

which should lead to the 

improvement of school education  

d) 
- Revising the syllabi and curricula for the 1st – 4th  

grades, with a view to adapt them to the new age 

for beginning school education (6 years), and 

emphasising  the importance of trans-

disciplinarity and integrated activities 

(Knowledge about the environment), relevant to 

lifelong learning   

- Redesigning the National Curriculum for the 

lower cycle of high-school education (the 9th 

and 10th grades), and defining the relations 

beween the key competences and the 

curriculum of each subject   

- Redesigning the National Curriculum for the 

upper cycle of high-school education (the 11th 

and 12th grades), and defining areas for 

advanced development of key competences in 

the curriculum of each subject  

Revising the training 

profile for the graduates of 

compulsory education, 

with a view to correlate it 

with the key competences 

for lifelong learning  

 

- Revising, in the short-term, the 

syllabi and curricula for lower 

secondary education 

(gymnaziu), with a view to 

ensure coherence with primary 

and high-school education, 

with regard to the use of key 

competences   
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Activities 

Objectives 

completed running proposed 

d) 
- Designing the curriculum for the curricular 

area Counselling and guidance – an explicit 

disciplinary field dedicated to the acquisition 

of competences and attitudes specific to 

lifelong learning  (ex.: interest in lifelong 
learning in a changing world and a 
knowledge society, adapting and opening to 
new learning types, exploring  and planning 
one’s own career, explaining the necessity of 
advantages and lifelong learning, practising 
abilities related to the use of personal 
marketing documents, with a view to further 
education and insertion into the labour 
market etc. 

  

e) and f) 
Developing competences for the Personal 
lifelong learning portfolio for graduates of 
compulsory education and the Personal lifelong 
learning portfolio for graduates of high-school 
education  

Revising the competences 

included in the Personal 
lifelong learning portfolio 
for graduates of high-
school education 

Associating competences from 

the  Personal lifelong learning 
portfolios with mechanisms for 

differentiated evaluation of each 

competence  

 



 

33 

Example 2 

Evaluation and certification of competences acquired in non-formal and informal contexts  

 
 

Coordinating institution:  Pro Vocaţie Centre for Competence Evaluation  

Instituţii partenere: General Offices for Social Assistance and Child Protection from Bucharest and other Romanian towns, 

national NGOs 

Period of implementation:  February 2004 - February 2007 

The project’s / measure’s objectives: 

The Pro Vocaţie Centre of Resources and Training in Social Professions, set up in 2002, was actively involved in the development of 

occupational standards in the social field and in 2003 it was authorised by the Council for Occupational Standards and Attestation as 

Centre for the Evaluation and Certification of Competences, based on the Government Decision no. 779/1999, for the following 

occupations: home trainer and assistant. Since 2004, the Pro Vocaţie Centre of Resources and Training in Social Professions has 

been authorised/ re-authorised, by the National Council for Adult Training, based on the Government Ordinance no. 129/ 2000, 

republished, as Evaluation Centre for the following occupations: social worker, personal assistant to people with serious disabilities, 
maternal assistantl, baby sitter, home assistant to old people, socio-educativ animator, trainer. At the same time, Pro Vocaţie Centre 

of Resources and Training in Social Professions offers training courses, organised in competence-based modules, for those who 

cannot prove they have all necessary competences for acquiring a qualification/for an occupation. 

The Pro Vocaţie Centre of Resources and Training in Social Professions began its evaluation activity with 3 certified evaluators for 

2 occupations, and has extended its area with more evaluators of competences (currently, the centre has 29 evaluators of 

competences) and is operating in 17 counties for the 8 occupations/qualifications for which it is authorised.  The total number of 

people certified by March 2007 is 1139. The centre assigned the internal verification to 2 of the evaluators in order to ensure the 

quality of the evaluation processes. 

The project’s/measure’s target groups  

The target group is the personnel working for the Social Services within the General Offices of Social Assistance and Child 

Protection and NGOs in the whole country. The centre’s biggest success in three years of activity is the recognition of certificates 

and of the evaluation process by the big employers in the social area, the central and local authorities. 

The recognition of the process through the evaluation and certification of competences of employees in the social area was also 

achieved through the conclusion of partnership agreements with the most representative institutions in the social area, such as: the 

National Authority for the Protection of Children Rights, the National Authority for the Protection with People with Disabilities, the 

Romanian National Federation of  Social Assistants and the Romanian National College of Social Assistance. 

Activities: The Pro Vocaţie Centre of Resources and Training in Social Professions signed more than 20 partnership agreements 

with employing institutions for the evaluation of competences.  

Results: 

Since it was set up, the Pro Vocaţie Evaluation Centre, has evaluated and certified, for the occupations for which it is authorised, a 

total number of 1139 people as follows: 541 personal assistants to people with serious disabilities; 273 social workers; 215 trainers; 

41 home assistants to old people; 36 home assistance to sick people; 6 socio-educative animators. 

Dissemination activities 

Among the successful activities of the Pro Vocaţie Centre, which determined its choice as a good practice model, there are the 

promotion actions, namely the participation of evaluators in national and international events, which determined a massive increase 

in the number of requests for competence evaluation, positive evaluations from all beneficiaries, as well as many articles in national 

and international massmedia. At the same time, the activity and the results of the Pro Vocaţie Centre have also been disseminated in 

meetings at European level, in countries like Italy, France and Spain, and the Centre appeared also on the web site of the  EPTA 

Consortium in Bologna. 

  

Impact on target groups 

The impact of the Pro Vocaţie Centre on target groups is a major one both for the direct beneficiaries and the indirect beneficiaries, 

the Centre being competitive because it clearly defined its area of action, identified the occupations for which it was authorised and 

asked for the certification of evaluators, rigurously selected based on professional CVs, taking into account the following:   
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• ensuring, at national level, the access to the evaluation and certification of professional competences, with its own 

evaluators who are able to perform evaluations in all the regions of the country; 

• generating the candidates’ confidence in the quality of the evaluation services through a transparent, interactive and 

operational evaluation system; 

• increasing credibility in relation with authorities, candidates and partners through the rigour and objectivity of the 

evaluators; 

• identifying permanently the lack of conformity or the inefficiency of the management system, the centre being constantly 

concerned with the adaptation and implementation of both corrective and preventive actions. 

• respecting and applying, permanently and consistently, the norms and legislation of the NCAT with reference to the 

evaluation of competences acquired in contexts other than the formal ones; 

• identifying promptly the causes for malfunction and finding immediately solutions to remedy and improve it; 

• suggestions made by candidates through feedback after each evaluation process; 

• activities to obtain added value; increasing process effectiveness and continuous improvement, involving specialists in the 

development of new occupational standards from in centre’s area of action may be an argument for a plus of value.   
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Example 3  

Designing and implementing a modular curriculum
46

  

for technical and vocational education 
 

 

Coordinating institution: The National Centre for the Development of Vocational and Technical Education  

Partner institutions: National Council for the Curriculum – for academic disciplines 

Period of implementation 1996 - present 

The measure’s objectives 

• Developing a curriculum which should provide training for both a professional career, and continuing learning all life long; 

• Increasing the flexibility of vocational paths and programmes. 

 

Target groups, level of education, curricular area 

• Level of education: vocational and technical education 

• Curricular area: Technologies 

• Target groups: pupils aged 15 - 18 enrolled in secondary education, pupils aged over 18 enrolled in post-secondary 

education. 

 

Activities: 

From 1996, the specialised curriculum for the curricular area Technologies has been designed in a modular form, based on 

professional standards. 

The professional standards describe the necessary competences for acquiring professional qualifications which entitle the holder to 

perform one or several occupations in the labour market, and they are designed based on competence units (knowledge competences, 

execution competences and social competences), developed in consultation with the social partners.  

Levels of qualification have been introduced47, and they are awarded at the end of different training paths and stages provided in the 

school vocational and technical education system.  

The professional standards have been revised since 2000, and their structure was changed so as to allow the development of flexible 

paths which offer the possibility to acquire different qualifications based on combinations of the competence units which form those 

qualifications. 

The new structure of the professional standards includes three types of competence units: key skills, general technical competences 

and specialised technical competences. The units were designed to be distinguishable and in relation with the 8 European key 

competences. 

All competence units have been defined as a coherent set of 3-5 competences expressed in terms of learning results. A number of 

credits are associated to each competence unit. Every competence is characterised by performance criteria, conditions for application 

and types of assement. 

From an evolutionary perspective, the professional standards have been designed so as to show the specifity of a qualification level, 

and also its relation with other qualification levls.   

                                                 

46 The module is the curricualr translation of the learning outcomes specific to a competence unit of a professional standard, through 

a correlation between competences and relevant thematic contents.  

47 In Romania, the training system has 5 levels of qualification. The school vocational and technial education system (pre-university 

education) provides training programmes for the levels of qualification from 1 to 3.  
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When designing the curriculum, the competence units of the professional standards were associated with curriculum modules. There 

are several periods which can be identified in the process of design and implementation of the modular curriculum in the vocational 

and technical education system, as shown below: 

1996 – 1999, characterised by the following: 

• The curriculum modules were designed for three professional levels: basic, general and specific; 

• The curriculum modules were grouped in three curricular areas: social sciences, natural sciences and technologies; 

• The school-based curriculum component as a locally developed curriculum designed in cooperation with local businesses 

and in response to the needs of local communities; 

• The school-based curriculum component represents 2.7% of the whole curriculum (academic training + vocational 

training) 

 

2000 – 2006 the developments initiated in the previous period continued and elements specific to the development of vocational and 

technical curriculum were introduced in relation with European initiatives in the field of lifelong learning strategies.  

In this period, the curriculumul was designed with a view to assure more flexibility in the horizontal transfer (for training 

programmes which lead to the same level of qualification) and the vertical transfer (when passing from a lower to a higher 

qualification level). 

•••• Compared to the previous period, there are distinct curriculum modules for each competence unit. This principle is not 

applied to the key competences which cannot be provided as distinguishable curriculum modules, such as tem work, 

communication and numerical skills, personal development, problem solving. At a curriculum level, these competences 

were either integrated in different modules, together with general and specialised technical competences, or included in the 

general curriculum of other curricular areas (language and communication, mathematics and sciences, guidance and 

counselling). 

•••• The horizontal curricular design shows the specificity of a qualification level through the introduction of three categories 

of curriculum modules: 

i. modules which are common to all qualifications, no matter the field of training 

ii. modules which are common to all qualifications of a field of training  

iii. modules specific to each qualification  

•••• The vertical curricular design shows the relation between different levels of qualification through the introduction of 

curriculum modules which are common to several qualification levels, and have different degrees of complexity 

(communication in a foreign language, the information and communication technology) 

•••• Increasing the share of the locally developed curriculum to 8% of the whole academic + vocational training curriculum. 

 

From 2007, there is an integrated vision of the curriculum, from the perspective of the European Qualification Framework. 

Following the development of the National Framework of Qualification, and its harmonization with the European Qualification 

Framework, it’s necessary to redesign the aims of the curriculum for technical and vocational education based on general and 

specific descriptors of qualification levels.     

Defining the National Framework of Qualifications will also make clear the vertical organisation of learning programmes, with 

special emphasis on the definition of the relation between the last cycle of school education and the first cycle of tertiary education, 

at university or other higher education institutions. 

At this stage, there are plans to define the curriculum modules in a direct relation with the competence units of the professional 

standards within the National Framework of Qualifications. 

Activities proposed: 

• Developing a module map expressed in competence units and competences, which should allow the identification of 

modules, or sub-categories of modules, common to one or several sectors; 

• Correlating the specialised curriculum for training provided through vocational and technical education  with the 

continuous training programmes, which are currently being restructed; 

• Continuing the teacher training activities so as to ensure the training of pupils based on the modular curriculum and with a 

view to the examinations for the certification of competences. So far, teacher training sessions have been organised only 

for teachers from 500 schools out of a total of 1346 education instittions (325 schools assisted through Phare programmes 

and 175 schools assisted through other programmes). 

 

Results obtained 
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• The curriculum for technical and vocational education was approved through an order of minister and was introduced in 

the entire technical and vocational education system; 

• The transfer of pupils from one level to another became easier. 

  

Dissemination of results 

• Transfer of methodologies and principles of curricular design  to continuous training programmes so as to improve the 

relation between the two systems (initial training and in-service training); 

• Assistance to the entire network of vocational and technical education for the implementation of the modular curriculum. 

 

Impact on the vocational education and training system  

• Increased transparency of the technical and vocational education; 

• Increasing the employers’ confidence in the technical and vocational education system, because of the possibility to update 

more rapidly the curriculum with a view to adapt training to the professional requirements of new technologies or other 

evolutions in the labour market. This is possible due to the fact that now the module-based form of the curriculum allows 

revisions to be made in a single module. 

 

Impact on target groups 

• Increasing participation in the vocational education and training programmes offered in the technical and vocational 

education sytem.  
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Example 4 

Introduction of a transferable credit system in vocational and technical education   
 

 

Coordinating institutions: National Centre for the Development of Vocational and Technical Education  

Period of implementation 2003 - present 

Measure’s objectives 

• ensuring increased transparency of qualifications provided through the initial training system  

• facilitating the transfer and accumulation of the learning results from a learning context to another and from a qualification 

system to another   

• ensuring possibilities for validating the results of lifelong learning  

• increasing pupils’ mobility in vocational education    

 

Target groups, level of education, curricular area 

- Level of education: vocational and technical education 

- Curricular area: Technologies 

- Target groups: pupils aged 15 - 18 enrolled in secondary education, pupils aged over 18 enrolled in post-secondary education. 

 

Activities 

From 2003, within the actions aimed at the modernisation of vocational and technical education, the process of revising the 

qualifications provided through the initial training system was intended to introduce a transferable credit system. This system was 

introduced only for the qualifications through the school vocational education system. 

The objectives of the revision process were to develop professional standards based on distict units of key competences and technical 

competences and to allocate credit points to each qualification. 

First, the credit points are allocated to a qualification as a whole, and after that they are distributed to units. The credit poits 

represent the share of each unit within the whole qualification. 

The credit points represent an additional information source expressed in a numerical form. The credit poits are associated both with 

the units and the qualifications, and they have two functions:  

- to offer an image of the value of a competence unit compared to the whole qualification 

- to facilitate the transfer of competences acquired when a pupil changes: 

o the learning context (when passing from a formal learning context to non-formal and informal contexts, and the 

other way); 

o the training path (when passing from vocational education to technical education and the other way); 

o the field of training; 

o the qualification. 

 

The allocation of credits was done with the consultation of representatives from the sector based on a combination of the following 

criteria: 

1. the complexity of the competences which make the competence unit; 

2. the share of the competence unit within the structure of the whole qualification; 

3. the necessary duration for acquiring the competences; 

4. the workload necessary for acquiring the competences. 
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From 2006, developments at European level in the implementation of the ECVET system48 and the participation of NCDVTE in 

European projects concerned with the feasibility of the implementation of this system (ECVET CONNEXION and ECVET 

REFLECTOR), lead to adjustmentments of the credit system introduced in the Romanian vocational and technical education.  

 

According to the Commission working document, ECVET is based on common concepts and principles, favourable to approaches 

which are: 

• focused on learning results, expressed in terms of KSC; 

• based on a qualification process; 

• adapted to lifelong learning requirements and to all learning contexts, deemed equally important; 

• oriented towards the mobility of the citizens. 

 

ECVET presents a series of principles, rules and conventions in a coherent and rational manner, aimed to facilitate: 

• mobility of citizens in training; 

• validation of lifelong learning results; 

• transparency of qualifications; 

• mutual trust and cooperation between European providers of vocational education and training.  

 

The involvement of NCDVET in the above European projects consisted in the contribution to a study about the characteristics of the 

initial training system in 20 European countries, including Romania, in order to identify the factors which are favourable to the 

implementation of the ECVET system or represent barriers to the implementation of such a system. 

The study had the following themes: 

1. A general presentation of the initial training system (general context, organisation of initial training programmes) 

2. Information about the experience in the organisation and the course of pupil mobility programmes (mobility projects, 

institutions involved, the impact of the mobility programmes) 

3. An analysis of the development of vocational education in point of flexibility of the training paths, module-based training 

programmes, the autonomy of training providers, the involvement of different social partners  

4. The impact of the implementation of the ECVET system on the current initial training sytem.  

 

Comparative studies carried out in the projects dealt with the following aspects: 

• recognition of learning results in the initial training system, in formal, non-formal and informal learning contexts  

• transnational mobility of participants in training. 

 

With regard to Romania, the conclusions of the studies stress that the introduction of a credit system in vocational and technical 

education may facilitate the implementation of ECVET for the following reasons:  

• The Romanian education and training system is centred on the development of competences and professional adaptability.  

The system prepares students for the insertion into the labour market, and the continuation of studies at higher levels. 

• The training needs are defined in consultation with the employers and the social partners. The qualifications are based on 

competences which are specific to the field of qualification and to possible occupations which can be practised by those 

who complete the training programmes.  

• Training takes place both in school/ training centres and at the work place. 

• There is a balance between theory and practice in training, providing the conditions necessary to the acquisition of general 

competences characteristic of a field of study, and specialised competences characteristic of a qualification. The 

organisation and training of contents ensures the coherence of acquisitions. The training programmes use a modular 

curriculum, the modules being defined based on competence units expressed in terms of learning results. 

• The evaluation of competences is carried out in training centres/schools and in evaluation centres. There is an ongoing 

evaluation and a final evaluation for the certification of competences.   

• The bodies responsible for certification are public institutions, which guarantee the coherence of training and evaluation. 

 

                                                 

48 European Credit System for Vocational Education and Training, in original, in English 
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Proposed activities: 

• developing a common methodology meant to ensure a unitary approach to the allocation of credits associated to 

competence units/ learning results for all training systems (initial training and in-service training). The final aim is to apply 

the credits, and to facilitate at the same time the mobility in the education and training market and the labour market; 

• creating mechanisms which allow the recognition of learning results acquired in contexts other than formal or in different 

education and training systems from Romania or other countries; 

• training teachers to enable them to evaluate competences for awarding credits at the completion of each module.   

 

Expected results 

• possibility to award credits at the completion of each training module; 

• possibility to use credits inside the system when pupils transfer to other path or levels of training; 

• possibility to award credits to learning results acquired in contexts other than the formal one, in Romania or abroad. 

  

Dissemination of results 

• transfer of expertise with regard to the credit transfer system from vocational and technical education to in-service training 

system with a view to build a relation beween the two systems. 

 

Impact on the education and training system  

• increased transparency of the vocational and technical education; 

• increased access to different training programmes; 

• increased flexibility of training systems; 

 

Impact on target groups 

• increased participation in mobility programmes provided by different education and training systems. 
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Example 5 

Develping pupils’ responsibility for their energy consumption and impact on life on Earth  
 

Coordinating institution: Teknikum in Växjö,SUEDIA 

Partner institution: The Industrial School Group Petrol Moreni, Dâmboviţa, ROMANIA, Oostvaarders College Almere, 

NETHERLANDS, Istituto Statale Istruzione Classica Federico Frezzi Foligno, ITALY, Liceum Ogólnokształcące im. K. K. 

Baczyńskiego, Słupsk, POLAND 

Period of implementation: October 2006 – July 2009  

Project’s objectives: 

• develping pupils’ responsibility for their consumption of energy and impact on life; 

• identifying and analysing types of energy necessary to living standards; 

• proposing alternative sources of energy and comparing them to conventional sources; 

• carrying out information and documentation activities about the partner countries and sustainable energy; 

• investigating and comparing how the governments of the five countries deal with energy issues optimise the management 

of energy consumption; 

• analysing the involvement of the governments from the countries participating in the project in issues related to 

environment protection and the modalities of implementing the Agenda 21; 

• developing ecological education and entrepreneurial skills for energy saving. 

Target groups:  

• pupils, teachers and their families; 

• local community from the five partner countries. 

Activities:  

• study of the chapters 9 – 12 from the textbook “Science For Public Understanding”; 

• study of different types of energy and building portfolios on this topic; 

• identifying types of energy used in everyday life; 

• paying a documentation visit to a hydroelectric power station; 

• monitoring one’s own consumption of energy and identifying ways to reduce it; 

• establishing an information point for the actions and activities carried out in the project; 

• statistical evaluation of energy consumption, ensuring that changes made are sustainable and relevant; 

• mading the final products for the first project year: brochure with the final results of the first project year, the project web 

page, http://www.schooljournals.net/oostvaarderscollege. 

Results obtained (expected / achieved): 

• pupils are more aware of their own consumption of energy; 

• the local community is sensible of the need to reduce the consumption of conventional energy and to find alternative 

sources of energy; 

• people’s expenses with energy are reduced; 

• pollution in the area is reduced; 

• pupils and teachers develop communication skills in the context of the European dimension of education; 

• the pupils involved develop creativity and exchange ideas; 

• communication in English and the use of new technologies are improved. 

Dissemination of results:  

• the results of the investigations about the decrease of energy consumption will be published in the school magazine, in 

local newspapers and on the project’s site and the school’s site; 

• information and documentation posters will be placed in public places; 

• all activities will be disseminated through local TV chanels and newspapaers; 

• calendars, posters, dictionaries will be given to other schools, to the local community, other stakeholders; 

Impact on the education and training system: developing ecological education; educating pupils to protect the environment; 

developing skills for entrepreneurship, communication and new technologies. 

Impact on target groups: 

• on pupils and their parents: changing attitudes to increased energy consumption; raising awareness about the need to 

reduce the consumption of energy; identifying new sources of energy; developing communication skills in English and 

skills related to the use of new technologies. 

• on teachers: knowledge about other education systems from partner countries; better understanding of the European 

dimension of education. 
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Example 6 

Integrating new technologies in the learning process centred on pupils  
Title of the project/measure: Project Comenius 2.1: “Think Construct and Communicate – ICT as a Virtual Learning 

Environment”. 

Coordinating institution: Teacher Training Centre from Valladolid II, Valladolid, Spain 

Partner institutions: Teacher Training Centre from Saragoza- Spain, Italy, Torino, Finland –Joensi, Poland - Biesko Biala, Valahia 

University from Târgovişte, Babeş Bolyai University from Cluj- Napoca. 

Period of implementation: 2004 - 2005 

Project’s objectives: 

• registering teachers and their communication on the platform,  in a common work place named “Course 

Webquest”; 

• on-line teacher training  using BSCW as electronic media, with different tasks to be performed; 

• designing on-line activities; 

• efficient organisation of pupil’s learning time; 

• integrating tehnologies (the Internet – as source of knowledge) in the pupil-centred learning process; 

• guiding pupils towards Internet resources to create, in cooperation, authentical and originalproducts; 

• establishing contacts and developing the continuous exchange of information  between Webquest makers using 

web- sites. 

Target groups: trainers, teachers, students, pupils interested in using the Internet in primary and secondary (4 teachers and 4 classes 

from the “Ion Ghica” Economic College) 

 

Activities: 

• on line WebQuest courses; 

• developing learning materials; 

• demonstrative lessons 

• WebQuest projects odne by teachers and pupils; 

• on- line conferences 

Results: 

• authentic projects (webquest format) done by teachers; 

• original products made by pupils following the implementation of webquest: web sites, portfolios, leaflets, 

advertisments etc.; 

• the final products are used as learning materials; the products are posted on the project site and they can be accessed 

and used byother teachers.  

Dissemination of results:  

• teacher meetings;  

• on-line teacher conferences; 

• questionnaires for teachers intended to emphasize the role of webquest projects in their activity; 

• exhibitions of the final project products made by pupils. 

 

Impact on the education and training system: 

 

Using tools specific to the Internet, the WebQuest technique proposes a new method based on a constructive idea of building one’s 

own knowledge, a model of wek quest, which also includes elements of learning in cooperation.   

 

Impact on target groups: 

• teachers use the information technologies for various subjects; 

• building contacts beween Romanian and Spanish teachers -  project coordonators; 

• teachers from the “Ion Ghica” Economic College share information with all teachers involved in the project in a common 

work place named “Webquest Course”; 

• developing pupils’ skills in team work and information technologies. 
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Example 7 

Developing teaching methods which combine traditional ways with those based on  

new technologies  
 

Project’s title: Project Socrates - Comenius 2.1. FISTE (A Future Way For In-Service Teacher Training Across Europe). 

“Integrating ICT în Traditional Training” 

 

Coordinating institution: Valahia University of Târgovişte 

 

Partner institutions: University of Oulu Finlanda, Iceland University of Education, In-Service Teacher Training Centre, Babeş-

Bolyai University of Cluj Napoca, University of Latvia, National Academy of Physical Education and Sport of Bucharest 

 

Period of implementation: 2006 

 

Project’s objectives: 

• efficient development of methods and their integration into teachers’ everyday activities; 

• applying new teaching methods in different education contexts, and promoting group activities; 

• improving teachers’ access to new educational technologies and integrating them into in-service training programmes; 

• increasing the teachers’ efficient use and  understanding of ICT; 

• improving research beses in order to combine traditional methods with the electronic ones based on the Internet;  

• disseminating the project’s results at local, national and European level.   

 

Target groups: trainers, teachers (from school education systems from partner countries, at least 30 teachers from each country, 

pupils (in the test phase, teachers will implement in the classroom the new methods – aprox. 3000 pupils) , 4 teachers and pupils 

from the “Ion Ghica” Economic College.  

 

Activities: on-line courses, dissemination seminar, demonstrative lessons 

 

Results: 

• development of teaching projects with the use of the new information and communication technologies which were applied 

in the training process. These technologies used: screenshot techniques, video editing, video production for Web or other 

Media products, videoconferences and  virtual meetings; 

• implementation of the projects in the classroom;  

• registration of projects in a common database and their publication on Web. 

 

Dissemination of results:  

• teacher meetings; 

• on-line conferences with the teachers participating in the project; 

• questionnaires applied to emphasize the impact of the project on the teaching activity. 

 

Impact on the education and training system: 

• use of ICT in different educational contexts; 

• increasing the quality of educational actions through the implementation of the pedagogical aspects and information and 

communication technologies presented at the course.   

 

Impact on target groups: 

• teachers from the “Ion Ghica” Economic College share information with all teachers involved in the project in a common 

work place named “BSCW”; 

• developing teachers’ ICT skills (screenshot, video editing and audio recording associated with PowerPoint presentations, 

the Camtasia Studio application, Videoconference); 

• developing competences for cooperative and collaborative learning in a virtual area usingthe SmartMeeting application. 
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Example 8 

European assistant for small and medium-sized enterprises  
 

The project’s title: Pilot project LEONARDO - EURASMENT  

 

Coordinating institution: AGEFA PME, Paris, France 

 

Partner institutions: Hauptverband des Deutschen Einzelhandels – HDE, Berlin, Germany, Lääne Virumaa Higher Vocational 

School , Estonia, OEEK -  Greece, Ufficio Scolastico Regionale – Ufficio II  , Venezia – Italy, Zaklad Doskonalenia Zawodowego 

(ZDZ) , Poland, Contro de Formacao Profissional para o Comercio e Afins, (CECOA), Portugal, "Ion Ghica" Economic College 

Târgovişte (5 teachers), EDEXCEL, London, Great Britain 

 

Period of implementation: 2006- 2008 

 

Project’s objectives: 

• applying a qualification recognised at European level (manager assistant to small and medium-sized enterprises) ; 

• modernizing of the European training system; 

• harmonizing the certification systems through the creation of a diploma recognised at European level, the establishement of 

an equivalence system between countries or different training organizations; 

• developing a common European training framework;  

• guaranteeing transparency of qualifications and increased mobility of learners. 

 

Target groups: 

• people in a post-secondary training system; 

• social partners, especially small and medium-sized enterprises who need staff qualified as manager assistant for small and 

medium-sized enterprises; 

• trainers in vocational and technical education; 

• ministries and institutions with responsibility in the field of training from the partner countries  

 

Activities: 

• development of a common European training profile (manager assistant for small and medium-sized enterprises) – 

professional standard, curriculum; 

• application of the curriculum in initial training; 

• establishment of a training centres network with the partner countries. 

 

Results: 

• the Eurasment common European profile (manager assistant for small and medium-sized enterprises) ; 

• European certification objectives with regard to the object of evaluation and certification necessary for obtaining the 

diploma; 

• the methodology for applying the common European diploma; 

• the Europass certificate supplement; 

• a network of enterprises and training centres for implementing the new qualification; 

• a methodological guide for the application of common certification systems in national sectorial training systems. 

 

Dissemination of results: meetings, project site, leaflets, brochures, meetings with representatives from businesses  

 

Impact on the education and training system: 

• a module-based curriculum for the new qualification allows the adaptation to the conditions of the training systems from 

each partner country; 

• contribution to the modernization of the European training sytem; 

• harmonization of diplomas through equivalence systems between European countries.   

 

Impact on target groups: 

• the introduction of a training programme recognized at European level in the school offer; 

• the development of partners with businesses for the practical training of the pupils enrolled in this training programme; 

• the school’s access  to a network of training and vocational education providers and enterprises, at European level. 
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Example 9 

Learning English in primary classes 

 
 

Project’s title: Project Comenius 2.1. Learning English in primary classes 

Project coordinator:  Silvana Rampone – Italy 

Partner institutions: Scyool no. 4 “Elena Donici  Cantacuzino” Pucioasa, Dâmboviţa; Italy - Scuola elementare “G.Rodari”, 

Scuola DD Casalegno Torino, Letonia- Aizkraukles pagasta samuskola, Lituania- Seltinis basic school, Germany - Waldstadt 

Grundschule, Slovacia- Zakladna Skola Beethovenova ulica Nitra, Spain-CEIP Charles Darwin, Poland-School Pope John Paul II, 

Warsow- external  partner 

 

Period of implementation: 2004 – 2007 

Project’s objectives: 

• improving language competences in English for young pupils ( 6-11 years old); 

• developing oral communication skills for important social situations; 

• developing a positive attitude towards other languages and cultures; 

• bringing real-life situations into the classrooms; 

• promoting inter-disciplinarity. 

Activities: 
Teachers from partner institutions translated the national curricula in English,  compared the curricular contents for the main 

subjects (English, mathematics, geography, history, sciences, plastic arts), established common topics of interest appropriate to 

pupils’ age; chose, created and used methodological approaches meant to facilitate the understanding of the content, planned and 

taught CLIL lessons (as integrated part of English teaching).  

Among the topics developed in the project there are: School Identity; Writing materials; Seasons, School Hours; School Rules; 
Games; Plans, Maps; Food 
 

Activities at national level: 

• collaboration with the Socrates National Agency and Dâmboviţa County School Inspectorate; 

• a Socrates seminar at the Cervantes Highschool Bucharest organized by SNA – participation, October 2004; 

• county symposia organised by the Dâmboviţa County School Inspectorate – dissemination and evaluation of school 

projects carried out in the county. 

 

Activities carried out together with the European partners: 

• teaching some classes in primary education in accordance with the new methodology promoted by the project; 

• developing plans for English lessons, following a model established with the partners, with the following topics: school 

identity / pupils’ identity, seasons, school rules, school games, writing materials, school/town/country map, school hours, 

holidays, food; 

• making products, adapted to each topic, sending them to the partners and their comparative analysis; 

• application of modalities / instruments for evaluating the project activities, agreed with the partners; 

• communication of «Virtual class» - a special site made for the project partners, through email – permanently  

Target group:  pupils aged 6 -11 

 

Dissemenition activities: 

• workshop for disseminating the project experiences, organised by the School no. 4 of Pucioasa for the schools in the 

county who wish to initiate projects with European cooperation;  

• dissemination at national level during the ceremony for the awarding of the European Label, which took place at the 

European Information Centre. 

 

Impact on target group: 

 

The project represented an opportunity for the school pupils, especially for those directly involved in the project activities. 

Considering the large number of pupils involved (96 of the 584 pupils in the school), we think the project is a wide range one. All 96 

pupils (49 girls and 47 boys) gradually developed their skills communication. 

 

One of the project’s achievements was that the pupils, after carefully analysing the products made by the partner schools developed a 

positive attitude towards other languages and cultures. 

 

The topics of the project favoured the interdisciplinary approaches: during the English classes, pupils also practiced skills specific to 

other subjects. The project brought a new challenge for English teaching in primary classes – using computers in the classroom to 

facilitate learning and increase pupils’ motivation.  

 


